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Reconciliation with Traumas: Marginalized
Experiences of Three Male Characters
in Everything I Never Told You

JIN Ming® LI Mengran®

University of International Relations, Beijing, 100091, China

[Abstract] Critics tend to concenirate on thematic concerns of Everything I Never Told You,

with focus on the female characters and James. So far, little attention has been paid to the

stmilarly marginalized existence of three male characters. This paper employs trauma theory

to interpret the experiences of James, Nath and Jack. Having gone through various traumat-

ic events, they all show different traumatic symptoms, such as invasion, hyperarousal and

constriction. Lydia's death leads them to confront their painful past and embark on recovery

Journeys by confronting traumas, creating a sense of security and rebuilding a harmonious

relattonship with others.

[Keywords] Everything I Never Told You; Trauma; Chinese-American; Eurasian; Gay

L. Introduction

Hailed as a New York Times bestseller
on Amazon's Best Book of 2014, Celeste
Ng's Everything I Never Told You has gain—
ed wide recognition and caught academic
attention since its publication.

1. Literature Review

Book reviews find Ng's themes, cha—
racterization, and writing skills engaging
and insightful (HuffPost, 2014; Akpan,
2014; Collison, 2014; Bland, 2016). When
the Chinese version was released in 2015,
four types of criticism can be identified.

The first kind emphasizes the mother—

O 4, Kk, 82, AT E: XELE, AL,
QOFFK, K, ARMAZRAL, Hirh: L£EALE

daughter relationships in the story (Wang
& Gao, 2017; Li, 2017). The second group
focuses on the burden of identity crisis
(Yin & Niu, 2016; Du & Su, 2015). The
third kind discusses the influence of fa—
mily education (Nan & Zhou, 2018; Lu &
Zhang, 2019), and the last type cri—
tiques the novel from feminist perspectives
(Meng, 2018; Zhang, 2016). Narrative fe—
atures of the novel also draw critical at—
tention (Wang & Li, 2018).

Only two theses (Li, 2015; Xu, 2019)
explore the trauma of the Lee family. Yet
none of them highlights the similarly mar—
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ginalized experiences of three male cha—
racters, James, Nath and Jack. This paper
intends to demonstrate the tormenting ex—
periences upon the male characters and
how they manage to reconcile with trau—
mas.

2. Theoretical Basis: Trauma Theory

Trauma theory was first introduced
by Jean Martin Charcot in the early 19"
century with the focus on hysteria (Ringel
& Brandell, 2012: 1). Later the focus shifted
to the investigation of shell shock after
WWI and post—traumatic stress disorder
in the wake the Vietnam War. The 1990s
witnessed the trauma theory extending to
the literary field and building up to a climax
with the feminist movements. Dr. Judith
Lewis Herman gave insights into the nature
of trauma and the process of healing in
her Trauma and Recovery —the Aftermath
of Violence from Domestic Abuse to Political
Terror and Cathy Caruth redefined the term
“trauma” in her work Unclaimed Experience:
Trauma, Narrative and History.

According to Herman, the salient feature
of traumatic events is their power to inspire
helplessness and terror. If the traumatic
experience appears repeatedly, the person
will slip into three symptoms: intrusion,
hyperarousal and constriction. Intrusion
refers to the indelible imprint of the traumatic
moment; hyperarousal means the cons—
tant expectation of danger; and constriction
presents the numbing response of surrender.

Recovery from trauma is based on the em—

powerment of the survivor and establish—
ment of new connections and involves
three stages: building a sense of safety,
narrating trauma stories and reconnecting
with ordinary life. In the first stage, traumatized
people are powerless and feel out of control,
so the major task is to restore bodily in—
tegrity and control the environment. The
second stage requires facing the horrors of
the past through narrating trauma stories.
The last stage is concerned with tasks of
developing a new self and creating a future,
with trauma memories put aside, damaged
self—esteem restored, and important rela—
tions reestablished. (Herman, 1997)

3. Thesis Statement

Extant studies fail to notice the mar—
ginalized existence of James, Nath, and
Jack as second-generation Chinese im—
migrant, hybrid child and gay respectively
in the mid—20th century when they are all
oppressed and alienated by the mainstream
culture. Lydia's death is a major event that
stimulates them to confront their past and
search for their identities. Following
Herman's trauma theory, this paper focuses
on the trauma causes, symptoms and recovery

of the three male characters.

I1. Trauma of Marginalized Second—Ge—
neration Chinese American

Lydia's father, James Lee, is a se—
cond—generation Chinese American and
a tenured college professor. In a racially

divided society, James has trouble estab—
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lishing his own identity. His sense of “oth—
erness” keeps haunting him even after he
marries a white woman and has a family of
his own.

1. Racial Discrimination against Chinese
Immigrants

Edward W. Said argues that “western
hegemony has the power to make immi-
grants see and experience themselves as
‘Other’™ (1978: 65). In the novel, James
embraces the white culture and tries to
blend in, yet he never feels that he really
belongs.

(1) Chinese Exclusion Act

The Chinese Exclusion Act enacted
in 1882 excluded Chinese Americans from
access to American citizenship. In 1906,
when earthquake fires in San Francisco
destroyed public birth documents, Chinese
immigrants took the opportunity to go back
to China as American citizens and claim
that their wives had given birth to a son,
who, in turn, could receive a document
and become eligible for US citizenship.
As those documents could be sold, there
was a flood of “paper sons” entering the
United States. In the novel, James' father
had taken the name of his neighbor’s dead
son, and come to join his “father” in San
Francisco. When James was six, the family
moved to Towa and his parents worked as
kitchen helper and repairman at Lloyd
Academy so that James could attend school
for free. However, as the first Oriental stu—

dent there, James was markedly different.

Literature and Culture 372371t

Gripped by his sense of inferiority, he devoted
himself to studying American culture. As he
got older, he rarely attended

social events and lived in fear that he
would be exposed as a “fake” American, a
descendent from an “imposter” parent who
came on fraudulent documents.

(2) Anti-miscegenation Laws and
Inter—racial Marriages

Although the Chinese Exclusion Act
was repealed in 1943, the laws in many
states banning non—-whites from marrying
whites were still effective. By 1910 an—
ti—-miscegenation laws had been extended
to include people of Asian descent. It was
not until 1967 that U.S. Supreme Court
ruled that anti-miscegenation laws were
unconstitutional (Tucker, 2006).

In the novel, James was a gradu-
ate student teaching an American cul-
ture course when Marilyn first met him.
James's class was chaotic as students
challenged his qualifications, but James
responded with feigned nonchalance and
composure. Marilyn loved James for being
different, whereas for James, Marilyn was
part of the white American society that he
wished to blend in. Marilyn's love seems
to indicate that America was finally taking
him in. They got married in 1958, a time
when only 4% of Americans approved of
mixed marriage, and when a score of states
still had anti-miscegenation laws (Ji,
2008). In Boston, the newly—wed couple
often saw disapproval in the eyes of strangers.
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Marilyn's mother was shocked to find out
that James was a Chinese—American. She
had doubts about his motive and feared
that this intermarriage would ruin Marilyn.
Without Marilyn's mother’s approval and
blessing, James was plunged back into his
identity crisis: he was still an “Other” in
the land of strangers. These traumatic ex—
periences forced James to shift his unful-
filled aspiration of integration onto Lydia.

2. Symptoms of Trauma

Herman observes that trauma produces
“profound and lasting changes in one's
psychological arousal, emotion, cognition
and memory” (1997: 25). After the trauma,
the victim will show different symptoms,
such as intrusion and constriction. In the
novel, James responds by shifting his hope
on Lydia and having an affair.

(1) Pinning Hope on Lydia

The traumatic childhood experience
has left a deep scar on James. And child-
hood is a “crucial period which shapes later
mental structure even the personality, be—
cause the early experiences of the victims
will inevitably influence the nature of the
severe psychic wounding” (Garland, 1998:
4). Trauma victims will repress the painful
feelings and pin their hopes on others in
order to survive. For James, he turns to the
blue—eyed Lydia, hoping that she could
realize his dream of fitting in.

Lydia was once forced to call one of
her classmates, someone James believed

to be her friend. But the girl was busy and

quickly hung up. Under James gaze, Lydia
had to pretend that nothing was wrong and
kept speaking. From then on, Lydia has
developed the habit of faking phone con—
versations. Yet led by the fake sociality of
his daughter, James puts more pressure
on Lydia. He once picks a present for
Lydia—the best—selling book of the year
How to Win Friends and Influence People.
On Lydia’s birthday, James presents Lydia
with a silver necklace which was popular
that year. However, when James fastens
the necklace at Lydia's nape, “the metal
cut a line of cold, like a ring of ice around
her throat” (Ng, 2014: 227). The icy cold
Lydia feels is a perfect metaphor for the
unsolicited favor from her father, the ne—
cklace a reminder of James's expectations
that she could never live up to. The mounting
socializing pressure contributes to Lyd-
ia’s death, which, in turn, becomes a har—
rowing experience for James.

(2) An Affair with Louisa

Having an affair with Louisa, to some
extent, can be read as James's symptom
of “constriction”. Lydia's death marks
the peak of the hitherto muted conflicts
between Marilyn and James. When the
police and news coverage emphasize Lyd—
ia's loneliness and claim that her death
was a suicide, Marilyn vehemently denies
it. She accuses James of “"kowtowing” to
the police, and asserts that “if she were a
white girl, they'd keep looking”. Marilyn's

direct reference to the Chinese custom of
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"kowtow” and to Lydia's non—whiteness
hurt James so deeply that he believes that
his wife is also racially biased and their
marriage is a total mistake. Marilyn's scorn,
together with his grief over Lydia's death,
pushes James to Louisa, a Chinese—Ame—
rican teaching assistant. He indulges him—
self in the sexual pleasure in order to erase
his painful memory, because “in Louisa's
bed, he can stop thinking about Lydia,
about the headline, about the lake, about
what Marilyn must be doing at home” (Ng,
2014: 118). James now undergoes another
traumatic symptom—intrusion. Intrusi—
on will happen “in the forms of traumatic
dreams, flashback and memories” (Her—
man, 1997: 26). James is frequently tor—
tured by his dreams about Lydia. Hearing
the squeak of floorboards at home, he will
run to Lydia’s room, only to find Marilyn
pacing before Lydia's desk. At his office,
James finds himself mesmerized by the fa—
mily photo on his desk. Louisa’s apartment
provides a cushion against those repeated
“traumatic intrusions”. The temporary
comfort and confidence that James derives
from this affair helps him control his life.

3. Recovery from Trauma

Lydia's death and Marilyn's scorn
are devastating to James' sense of self. He
starts an affair in order to relieve his distress.
Yet, as the affair is exposed, James must
learn to comprehend his trauma rather

than indulge in sorrows.

Literature and Culture 372371t

(1) Recognition of Chinese Cultural
Identity

If James wants to recover, he has to
deal with his identity crisis. Identity re—
fers to the signs that distinguish one from
others, and individual identity is closely
related to one's cultural identity, which, as
“a part of self—concept” (Lusting & Ko-
ester, 1995: 329) involves cognition and
acceptance of a certain language, one's
ancestry, and cultural heritage. James
learns to appreciate Chinese culture and
identifies himself with it in the process of
recovery.

Once at Louisa's apartment, Louisa
takes out some buns. Although he has not
said a word in Chinese in forty years, James
can remember their name: Char siu bau.
Since he was a child, James has refused to
have Chinese food. This refusal of ethnic
food symbolizes a denial of his Chinese
identity. But this time, when he puts a bun
into his mouth, James feels that it tastes
like “a kiss: sweet and salty, and warm”
(Ng, 2014: 205). This act of eating is sym—
bolic of James' recognition and embrace of
the Chinese culture, a step toward a
realistic reconstruction of his own identity.
Later James tells Louisa that she is the
kind of woman he should marry. It is the
first time that James has not been ashamed of
who he is. The Chinese food enables him
to acknowledge that his Chinese identity
can offer him warmth and courage so that

he can regain a sense of safety.
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(2) Return to Family

With Lydia's death, James's last hope
of vicarious integration died with her. But
in the aftermath his newly—gained sense of
cultural identity gives him some strength
to confront his agonizing past.

When Marilyn looks for him in Lou-
isa's apartment, James knows it is time to
end his affair. What awaits him at home
first is Marilyn's eerie calmness, but in the
ensuing conversation, James flies into rage
over Marilyn's comment on his being
“different”, and pours out his humiliation
of having been seen as "different” over the
years. His outburst triggers Marilyn's own
reflection of her unfulfilled dream, resigned
sacrifice, and high expectations of Lydia.
After so many years, the couple is finally
able to lay bare their genuine feelings.
Though unpleasant and harrowing, the retelling
of old traumas provides a therapeutic catharsis
for both. Indeed, the reconstruction of trauma
story is another step to recovery. As James
drives aimlessly along the road, it dawns
on him how “being different” means totally
different things for Marilyn. She has actually
longed for being different: she never subscribes
to her mother’s philosophy about the proper
female roles as wife and mother, but she
gave up her dream of becoming a doctor for
the sake of the family.

Recognizing Marilyn's sacrifice, James
comes to understand that by pinning too
much hope on Lydia and keeping away

from other family members, he is partly to

blame for the tragedy. James now embarks
on the next stage of recovery—reconcilia—
tion with family members. In the process,
“he no longer feels possessed by his trau—
matic past; he creates a new self” (Herman,
1997: 202). Hoping that “it is not too late”,
James returns home (Ng, 2014: 277) and
is determined to mend his ways. To James,
the loss of Lydia could never be repaired,
but he realizes he also has commitment to
the rest of the family, a commitment that
imbues him with a new purpose of life and

sense of identity.

III. Trauma of Marginalized Mixed—
blood

Nath is the first child of the Lees.
Academically gifted, he is later admitted
to Harvard. Yet as a hybrid, Nath faces
racial discrimination, and like his father,
Nath has difficulty establishing his self-
identity. Marginalized as a Eurasian in the
community he feels like an “outsider” even
at home because his parents seem to give
all their love to Lydia. To deal with these
agonies, Nath resorts to studies for conso—
lation and with his academic success, he
manages to escape to Harvard. However,
Lydia's death brings him back to reality,
and Nath has to learn to face those old and
new traumas head on before he can fully
recover.

1. Marginalization as a Eurasian

Eurasians are men “on the margin of

two societies and two cultures, forging in
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the painful experiences of rejection and
marginalization” (Park, 1990: 892). In
fact, they belong to nowhere but “live in a
‘in—betweenness’ space” (Ling, 1982: 20),
the main source of their trauma.

The term "Eurasian” first referred to
the descendants of a British white father
and an Indian or Muslim mother in the
British—Indian colonies in the 17th cen—
tury (Wang, 2015). With the expansion of
colonization and more immigrations from
Asian countries, the scope of “Eurasian”
gradually extended to describe the hybrid
based on race (white and Oriental) rather
than geography. The increasing number of
Eurasians led to the theory of hybrid dege—
neracy: the fusion between different races
would inevitably lead to “biological degra—
dation” (Knox, 1862: 25). Because hybrids
broke the racial boundaries and posed a
threat to white supremacy, they were re—
garded as a dangerous force and a symbol
of moral depravity in America (Xiao, 2018:
16). In the eyes of Americans of Euro—
pean ancestry, hybrids tarnished the purity
of their blood, disrupt the racial hierarchy,
and threatened social and political order.

In the novel, Nath, as a hybrid child,
has to deal with a trauma similar to his fa—
ther's —racial discrimination and margi—
nalization. Unlike James, Nath also suffers
from the obvious partiality of his parents
to Lydia.

2. Symptoms of Trauma

Nath shows two symptoms of trauma:

Literature and Culture 372371t

constriction as manifested by his silence
in the face of peer taunt, and hyperarou—
sal as shown in his covert hostility toward
Lydia.

(1) Isolation from Peers

As a mixed-blood, Nath is confused
about who he is and can barely get sup—
port from his social environment. Danger
or threat will provoke a “complex, inte—
grated system of reactions, encompassing
both body and mind”, and the evoked fear
and anger may “mobilize the threatened
person for strenuous action, either in battle
or in flight" (Herman, 1997: 34). Nath
feels insecure and powerless as a young
boy because in the face of racist abuse he
has no one to rely on, not even his father
James. James wants Nath to be a popular
sporty kid and that's why he takes Nath to
learn the breaststroke. Yet in the swim—
ming pool Nath is ruthlessly taunted by
the white kids. No stranger to such abuse,
James chooses to blame Nath for being too
sensitive. In doing so, James hopes to spur
Nath to behave more like a carefree white
boy. To James' well-intentioned criticism,
Nath refuses to say a word, but kicks the
locker so hard as to leave a dent in the
door.

Herman points out that “when someone
is completely powerless, realizing that any
form of resistance is futile, he would go into
a state of surrender” (1997: 42). Instead
of resisting, the victim tries to avoid any

information that may arouse their traumatic
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memories. Rage and terror are common
reactions to danger, but sometimes when
the danger is perceived as inescapable, a
state of detached calm may be triggered.
The swimming—pool incident makes Nath
realize that as a minority, to fight is po—
intless; silence is a better armor against
racial bias. He no longer tries to do sports
to prove his capability, but surrenders to
racial stereotypes of Chinese: “too clumsy
for the baseball team, too slight for the fo—
otball team and too short for the basketball
team” (Ng, 2014: 92).

(2) Covert Hostility to Lydia

Nath also suffers from another symp—
tom of trauma—hyperarousal. To prevent
the repetition of trauma the victim will be—
come more motivated to protect himself. In
other words, the victim's self-preservation
system is activated (Herman, 1997).

At home, James' existential anxiety is
intensified. He feels marginalized because
of the absence of parental love and con—
cern. Marilyn looks at Nath as if he is made
of air and James always stares at Nath with
disappointment. Lydia, the unwilling “fa—
vorite” child, sees an ally in Nath, where—
as for Nath, sibling love sometimes gives
way to rivalry and misunderstanding, as
he feels “Everything in his life, including
his mother and father, slide towards Lydia”
(Ng, 2014: 153-54). Once driven by envy
and resentment, Nath pushes Lydia into
the lake. He wants to bury this cause of his
misery— Lydia—under it. But as Lydia

disappears under the water, Nath feels a
great pang of loneliness and guilt, so he
quickly pulls her out. This incident makes
Nath realize that Lydia is just as helpless,
the only difference between them lying in
the fact that Lydia is oppressed by their
parents’ suffocating love, while he has to
endure their callous indifference.

Facing parental indifference, Nath
makes up his mind to get away as soon
as possible. Harvard’'s admission offers
him the opportunity to escape. Once in a
new environment, Nath feels so happily
occupied that he forgets to call Lydia as
promised. Receiving Lydia's call, Nath
gives impatient short answers, and quick—
ly hangs up. Nath has always dreamed of
“leaving everyone behind,” but he never
anticipates that his refusal to talk shatters
Lydia's last attempt at communication and
crushes her will to live.

3. Recovery from Trauma

Discriminated and teased by peers,
Nath lives in constant self-doubt and
identity confusion. His parents’ partiality
to Lydia destroys his sense of safety. But
fortunately, Nath develops his own coping
strategies and manages to recover from
trauma by establishing a sense of safety

and reconnecting with others.

(1) Pursuit of Intellectual Life
According to Herman, it is of great
importance for victims to establish a sen—

se of safety, as it helps them avoid indul-
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ging in the past. In the process of recovery,
the traumatized should try to control their
body, and moves outward towards the or—
ganization of a safe environment (1997).

Without a sense of belonging, Nath
craves for an intellectual life as a refuge.
In 1966, upon watching the NASA mission
news, Nath wants to know all about the
space. Compared with the infinite cosmos,
everything on earth—a father who doesn't
love him, a mother who disappears, or
peers who mock him— “would shrink to
pinpoints and then vanish” (Ng, 2014:
133). Nath's determination to pursue studies
helps create a relatively safe environment.
He takes advanced courses in Harvard to
prepare for his astronaut dream. However,
before he could celebrate his new birth,
Lydia’s death forces him to embark upon
another phase of recovery: reconnecting
with others.

(2) Reconciliation with James

Lydia's death deals a heavy blow to
Nath and in the course of finding the real
"murderer”, Nath comes to realize that
his parents and himself should be held
accountable. In Herman's view, "disem-—
powerment and disconnection with others
are the basic experience of psychological
trauma” (1997: 134). Recovery never oc—
curs in the state of isolation and loneli—
ness. Rebuilding an intimate relationship
helps the traumatized to restore the dama—
ged faculties, such as intimacy, trust and

autonomy.
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After Lydia's death, Nath tries to
drown his sorrows and in his drunken state,
he hears someone call his name and feels
the grip on his shoulder. He wishes it were
James, but it is only a policeman. Disillu—
sioned, Nath begins to cry for the lack of
love and concern. Yet, deep down, Nath
has forgiven James; it is Lydia’s death that
makes Nath know better about cherishing
family ties.

With Lydia gone, Nath is no longer
the invisible and silent one in the family;
he tries to mend the relationship with his
father. But it takes a long time before they
learn to appreciate each other's presence.
Although still marginalized by the white
society because of his hybrid identity,
Nath is no longer an “outsider” in the fa—

mily.

IV. Trauma of Marginalized Homo—
sexual

Jack Wolff is a white boy from a
single—parent family. Though a minor
character, Jack plays a significant role in
the story as he is an important “other” —a
“pure blood” white boy to the hybrid Lee
children. The portrayal of Jack is usual-
ly indirect, through the eyes of the Lees.
Nath dislikes Jack and blames him for
Lydia's death. In reality, Jack is Lydia's
only friend and he is secretly in love with
Nath. When hanging out with Lydia, Jack
never does anything inappropriate and

only invites Lydia out to ask about Nath.
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1. Oppressed Homosexuality

Homosexuality has been subjected
to discrimination, oppression as well as
religious and legal prohibitions for a long
time. Many homosexuals choose to repress
their sexuality to avoid stigma and oppres—
sion. In the novel, Jack is a gay, but is seen
as a libertine at school. Secretly, he is in
love with Nath. When Nath is taunted by
peers for his Chinese descent, Jack is the
only one who offers help, but Nath is too
distressed to notice and even holds a gru—
dge against Jack. Although he wishes to be
close to Nath, Jack never dares to confess
his love.

Jack's personal trauma epitomizes
the collective trauma of homosexuals. Ac—
cording to Gibson, “gay and lesbian youth
always take on increasing risk of suicide,
substance abuse and school problems”
(1989: 67). In 1952, homosexuality was
listed as a mental disorder by the Ameri—
can Psychiatric Association. In the 1950s,
homosexuality was also politically oppres—
sed. When Joseph McCarthy served as Re—
publican U.S. Senator, homosexuality was
“a big taboo” (Zhang, 2010: 17). In fact,
President Dwight D. Eisenhower issued an
Executive Order in 1953, declaring
homosexuals a threat to national security,
and ordering the immediate firing of all gay
and lesbian government staff. That Execu-
tive Order stayed in effect until President
Clinton finally signed another one in 1998

banning discrimination on the basis of

sexual orientation in federal hiring practices
and in the granting of security clearances
(Kohler, 2020).

Jack was born in 1959 when homo—
sexuality was considered a mental disor—
der and a national threat. On the surface,
he is a "bad” white boy, poor at studies
but popular with girls; underneath he is a
sensitive boy afraid of becoming the target
of homophobia. He is sympathetic to the
Lees because he understands what it is
like to be an “outsider”, marginalized and
silenced by the mainstream society. Their
only difference lies in the cause of trauma,
one resulting from racial discrimination,
the other from heterosexual hegemony.

2. Symptoms of Trauma

Jack's trauma is a result of his rep—
ressed sexuality. Jack's traumatic symp—
toms are disguise and avoidance. At school,
he acts as a bad white boy to disguise his
sexuality and he keeps avoiding direct
contact with Nath and remains “in the
closet”.

(1) Dissolute Lifestyle

According to Herman, victims of
trauma will suffer from a combination of
anxiety and fear, and their body will be on
the alert for danger. If the danger appears
repeatedly, victims may respond to each
repetition as if it were a more dangerous
one. As they become more sensitive to the
unexpected danger, they strengthen vigilance

against any conflicts. Such a reaction is

called "hyperarousal” (1997: 35). Jack, to
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some extent, experiences the traumatic
symptoms of hyperarousal.

Jack's mother is a single parent and
a doctor, who often leaves Jack unsupervised
during her late shifts. Without maternal
care, Jack was seen as an idle, worthless
boy. When he grows up, he has been a
repeater for quite a few years. Older than
his schoolmates, Jack smokes and has got
his own car. The image of a “bad” boy has
particular appeal to well-behaved teena—
ge girls who secretly crave for rebellion.
To conceal his sexual orientation, Jack
frequently takes advantage of such interest
and invites those girls out. But ultimately,
Jack is a loner, ashamed of his own sexual
identity. Time and again, Jack drives girls
out as if to demonstrate that he is a “straight”
boy with normal desires. The harder he tries,
the weaker and more confused he gets. But
nonetheless, knowing the price a homosexual
has to pay, Jack continues to play his game as
a means of self—preservation.

(2) Avoidance of Direct Contact with
Nath

The traumatized will do their best to
avoid traumatic experiences or memories
because they “can provoke intense emo—
tional distress” (Herman, 1997: 42). Jack
knows well that if he gives way to his desire
and tries to contact Nath, his “perverted”
sexuality will be exposed. Therefore, like
other victims of trauma, he spares no efforts
to avoid any stimuli. At school, Jack never

talks to Nath, but he keeps a close eye on
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him. After Nath receives the admission
letter to Harvard, Jack approaches Lydia.
When they hang out together, their con—
versation always revolves around Nath. As
a homosexual, Jack lives in constant fear
of being exposed and his humble love for
Nath is both a result of the social stigma—
tization and a symptom of trauma.

3. Recovery from Trauma

Born and growing up in a homopho-—
bic era, Jack has suffered psychologically
but fortunately, he faces up to it and tries
to recover by narrating traumatic stories to
Lydia and reconciling with Nath.

(1) Reconstruction of Trauma Story

Herman believes that “trauma victims
should be encouraged to share the trau—
matic stories about their important rela—
tionships, struggles and conflicts” (1997:
176). Victims may first develop a partially
dissociated narrative language, but the final
goal is to narrate the traumatic story which
can also be heard by others. In the case
of Jack, his relationship with Lydia offers
him an opportunity to narrate his story.

Lydia falls in love with Jack as they
hang out more. In one ride, Lydia kisses
Jack but Jack firmly resists her advances.
Later Jack confesses that Nath is the one
he loves. Recalling how frequently Nath's
name crops up during their conversations,
Lydia realizes her blunder, but out of spite,
she says that she is sorry for Jack because
he loves someone who hates him. Jack,

though hurt, frankly reaffirms his love
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toward Nath. To Jack, this confession
symbolizes his first step to reconciling
with his trauma. In the past, Jack has to
bear the psychological agony all alone in
fear. After reconstructing the story about
Nath, Jack finally takes off his mask and
face squarely his real sexual identity.

(2) Reconciliation with Nath

After narrating the trauma story,
Jack's sense of insecurity is alleviated.
However, loneliness still lingers and he
has to continue his journey of recovery.

After Lydia's death, Nath becomes
angry when he learns that Lydia spends
much time with Jack. At the funeral, Nath
challenges the white boy. Seeing the police
questioning Jack, Nath is more convinced
of Jack's involvement in Lydia's death. To
“seek revenge”, Nath follows Jack angrily,
shouting “you can't hide forever” (Ng,
2014: 286). Jack comes to realize that he
should have told Nath that he is not a “bad”
boy, but before he speaks, Jack notices
that Nath is intent on having someone to
blame, so he decides not to defend himself.
When Nath punches him, Jack looks at
him with tenderness and refuses to hit
back. Taking the hit is obviously a gesture
of love. And more importantly, Nath's attack
breaks the intangible barrier that exists
between them, making possible physical
contact between the two boys. With con—
frontation comes reconciliation: Not hit—
ting back, Jack expresses his love for Nath

and shows his recognition of his sexuality;

Nath, for his part, releases his guilt over
Lydia's death by taking it out on Jack, and
his anger and frustration are effectively
defused by Jack's recognition of his pain
and tolerance of his aggressive behavior.
In the end, the reestablished relationship
between the two leads both Jack and Nath
to “forgiveness” of and reconciliation with
themselves and contributes to their respec—

tive recovery from trauma.

V. Conclusion

Guided by Judith Herman's trauma
theory, this paper has tried to unveil the
marginalized experiences of James, Nath
and Jack, from three aspects: traumatic
causes, traumatic symptoms and their res—
pective recovery process. Before Lydia's
death their reactions to traumatizing ex—
periences have been rather negative and
defensive. It is Lydia's death that link
them together and forces them to face the
problems squarely. In the wake of this tra—
gedy, the three male characters, painfully
and gradually, manage to recover from the
traumas through communication and re—
established connections. Hopefully, this
brief analysis will trigger more critical in—
terest in this rich novel and in trauma—re—

lated studies.
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of Anouilh and Brecht’s Adapted Versions
of Sophocles’ Antigone
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[Abstract] This essay focusses on Anouilh and Brecht's different treatments and implications
on antigone's death. Though Antigone comes to her demise in both two adapted versions,
Anouilh emphasizes the inevitability of Antigone's death and its connection with the essence
of tragedy. However, for Brecht, the death of Antigone is avoidable if a successful revolution
is done agaist Creon's dictatorship and oppression. This essay holds that the reason why they
opposite in whether Antigone must die lies in their different aesthetic practice. The difference

can be seen as the distinction between tragedy and melodrama. To put it in Brecht's words,

it is the difference between dramatic theatre and epic theatre.

[Keywords] Anouilh; Brecht; Antigone; aesthetic practice; tragedy

This essay is inspired by a debate
in Angela Curran’s Article on whether
emotional engagement with the charac—
ters helps or hinders critical intellectual
reflections (Curran, 2001: 167). Bertolt
Brecht attacks Aristotle’s catharsis and
argues that personal emotion with char—
acters prevents viewers from reflecting
critically on human suff'ering and social
and political issues (167). However, the
famous French playwright Jean Anouilh’s
tragedies are mostly based on classi—
cal themes like the inevitability of death

which form as a modern expression of Ar—
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istotelian principles (Heiney, 1955: 331).
The opposition of Anouilh and Brecht not
only lies in their views but also in their
practice on the adaptations of Sophocles’
Antigone.

This essay chooses to do a compara—
tive analysis on Anouilh and Brecht's ver—
sions of Antigone, under the topic “Must
Antigone die?” with a particular focus
on Anouilh and Brecht's diff' erent treat—
ment and implication on Antigone's death.
Though Antigone comes to her demise in
both two versions, Anouilh emphasizes

the inevitability of Antigone's death and
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its connection with the essence of tragedy.
However, for Brecht, the death of Antigone
is avoidable if a successful revolution is
done against Creon's dictatorship and op—
pression (Johns, 43). This implication is
essentially linked with his epic theatre
practice. This essay holds that the reason
why they opposite in whether Antigone
must die lies in their diff'erent aesthetic
practice. The diff erence can be seen as
the distinction between tragedy and melo—
drama. To put it in Brecht's words, it is the
diff erence between dramatic theatre and
epic theatre.

In the first part, this essay will firstly
look at how Anouilh and Brecht's Antigone
come to demise, paying close attention to
their construction of plot and character—
ization in order to see what tragic effect
they intend to produce and what themes
arise from it, and these are important
grounds for laying out the distinction be—
tween tragedy and melodrama and putting
forward Brecht's epic theatre in contrast
with dramatic theatre in the second part of
this essay.

One of Anouilh's Antigone's distin—
guishing elements from other versions is
that Antigone's death does not make her
a victim who suff'ers under the oppression
of Creon or any outside force. She dies for
loyalty to her integrity instead of filial or
religious piety to Polyneices. As Creon put
it “She is born to die, Polyneices is only

an excuse.” (125). In Anouilh’s version,

Creon spares no effort in concealing her
deeds in burying Polyneices and per—
sistently off ers her a way to live. He also
expects Antigone to be an obedient wife
for Haemon and make compromises for
happiness. However, Antigone despises
Creon's off'er of petty and banal happi-
ness. She wants “everything to be as won—
derful as it when I was little, otherwise, |
prefer to die.” (Anouilh, 1987: 123). For
Anouilh, Antigone must die in preventing
her ideal childhood from the corruption of
the adult world.

The corrupting force of the adult
world is best explained in Anouilh's treat—
ment of Polyneices and Eteocles’ indis—
tinguishable corpses. The two corpses are
“damaged to be scraped together” (120).
This is an essential detail because it de—
cides Creon's fatal failure in honoring Ete—
ocles and dishonoring Polyneices. In other
words, Creon can never actually give one a
glorious burial and the other unburied as
he himself confessed “I don't know which
was which” (120) because the two bod—
ies are inseparably mingled together. As
long as one corpse is left unburied, both
Polyneices and Eteocles are insulted and
humiliated. And the moment Eteocles's
corpse is rewarded with a glorious buri—
al, Polyneices is also honored with him.
Creon confesses to Antigone that “Don't
listen to me when I make my next speech
over Eteocles’ grave. It won't be the truth”

(121). So, it turns out that forbidding the
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burial of Polyneices is merely one of Cre—
on's self—deceit compromises in compli—
ance with the demands of the state. This
is the point where the burial of Polyneices
becomes symbolic. Creon considers it as a
“senseless gesture” (110) for Antigone to
do it and even doubts if Antigone wants to
impress people who believe in ghosts and
set them against him (111). It is true that
the burial of Polyneices could symbolize a
political act for rebellion, but in Anouilh’s
Antigone, the burial symbolizes Antigone's
rejection of self—deceit compromises.

Under Anouilh’s metatheatrical ap—
proach, everything is made clear in the
Prologue, the tragic process and the trag—
ic end is predestined. The metatheatrical
approach also creates in Antigone both
a sense of distance and intimacy with
the audience (Spingler, 1974: 234). Au-
diences are asked to judge in a distance
when the chorus is commenting about the
nature of tragedy and are also allowed to
sympathize and to identify with Antigone's
feelings when she passionately shouting
out her desire and struggling with her in—
ner conflicts. This is also why Antigone's
coming to her demise is presented as both
touching and convincing.

Having discussed how Antigone
comes to demise in Anouilh’s version, this
essay shall turn its focus to Brecht. Though
Brecht's plot follows Hélderlin's transla—
tion of Antigone in most of his play, the

departure from it is also significant. For
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Anouilh, When the play approaches the
catalyst of Antigone's death, the plot most
eff'ectively excites cathartic pathos is the
best plot for Aristotle. However, Brecht
claims that audiences’ emotion should not
be governed by the proceeding of the plot
(Curran, 2001: 177). In Brecht's version,
Antigone's demise is more like an om-
inous foreshowing of the fall of Thebes,
the true catalyst happens when the city is
attacked, and Creon realizes he is pow—
er—blinded and seeks salvation from Hae—
mon, but it is too late. Cathartic pathos is
replaced by a reflection on what lead to
the disaster.

For Brecht, the war of aggression
started by Creon and his failure in pro—
tecting Thebes from attack is the centre
of the plot. It is the war set by Creon that
leads to the sacrifice of many innocent
lives, including Eteocles and Polyneic—
es. The burial of Polyneices is forbidden
not for Polyneices’ alliance with the Ar-
gos as a traitor, but for trying to desert the
army as a poltroon in the war. This is a
crucial departure because it character—
izes Creon as an irrational and merciless
tyrant. “Humanity weighs with him not
a jot” (Brecht, 1964: 18). Brecht's Anti—
gone and Creon are characterized as his
absolute ideals of good and evil. Among
so many adaptations, Brecht seems to be
the only one who epitomizes Antigone as
absolute reason and justice and Creon as

foolishness and anti—humanity. In Anti—
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gone's confrontation with Creon, she was a
champion of peace and democracy against
war and dictatorship (Jones, 1957: 40).
What makes Antigone's rebellion
diff erent in Brecht's version is that she
violates the law and dies to set an ex—
ample for Theban people. In addressing
Theban people, Brecht's Antigone is no
longer alone in fighting against injustice.
In ringing the warning bell for people who
suff'er in silence, she rises their collective
awareness and gains public appeal. She is
no longer an unprivileged woman fighting
against the supreme power of the king and
destined to be crashed into ruins. Instead,
she is with the people and people stand
with her in forming a strong force in rebel-
lion. Creon keeps on enforcing violence,
ignoring the force of his own people and
also the force of Argos. As Antigone has
claimed “When you have need of violence
abroad. Then you'll have need of violence
at home.” (Brecht, 1964: 23). and made the
prophecy that “foreigners will feast on the
city” (23). The death of Antigone brought
away Haemon who is Creon’s last hope in
saving the city from Argos. Because of the
aggressive war on Argos and his merci—
less sentence on Antigone, both violence
abroad and violence at home he has done
are turned reversely against Creon himself.
Though Antigone comes to demise
in the end, it doesn’t mean for Brecht that
Antigone's death and the failure in rebel—

lion are fatal. Brecht rejects the interven—

tion of fate when Antigone asks the chorus
not to blame fate because the root of terror
and catastrophe is Creon. “Do not speak of
fate, speak of him who lays me out inno—
cent for death.” (36). Instead of lamenting
on Antigone's death, the audience should
think about the root of terror and catastro—
phe.

Having discussed how Anouilh and
Brecht's Antigone come to demise and the
tragic eff'ect they tend to produce, this
essay shall explore the themes that arise
from them to further explain Antigone's
death motive. Anouilh’s Antigone believes
actions decide essence, as soon as she
chose to be the one who will bury Polyne—
ices, she must rebel against compromise
to the end. The highly innovative twist
on the two indistinguishable corpses of
Polyneices and Eteocles carries Anouilh's
implication on the absurdity of human
existence, which is seen from the inter—
mingling of hero and traitor, of honor and
dishonor. Thus, in existential terms, living
in a world full of absurdity, only in death,
Antigone's character may reach its integ—
rity because her choice and her actions
decide her essence (Chancellor, 1979:
92). This gives rise to the play’'s theme of
existentialism. As Jean—Paul Sartre has
claimed in his lecture “Existentialism Is a
Humanism” that “Man is nothing else but
that which he makes of himself.” (Sartre,
1989: 4). The existentialism theme not

only explains Antigone's death motive but

©59018CQg. 0



also implies Anouilh’s implication on hu-
manism. Antigone's death is brought about
by the irreconcilable conflicts within her—
self, that is, the conflict between her de—
sire for integrity and the corrupting force
of compromise and self-deceit. As Fels—
ki has declared in his Rethinking Tragedy
“Irresolvable conflict and unsatisfied de—
sire are not temporary conditions but make
up the very substance of what it means to
be human.” (Felski, 2004: xi). This also
recalls Sartre’s claim that existentialism is
a humanism (Sartre, 1989: 1).

Brecht also has implications for hu—
manism, but his humanism is shown in his
emphasis on the importance of Marxist
collectivity. “Your action is limited, obvi—
ously by your death, but you can rely upon
the help of others” (Sartre, 1989: 9). Anii-
gone's rebellion against Creon is not lead
by personal motivation but is representa—
tive of the community’s voice (Chancellor,
1979: 92). She sees herself as a member of
citizens who bears the duty to defend them
against dictatorship. When Germany is
under Hitler's oppression, if more people
rebels like what Antigone has done, suf—
fering will be avoidable. “She condemns
those when they remain silent which is
typical of Brecht's emphasize on the col-
lective” (92). Instead of sympathizing with
Antigone, Brecht expects that after her
death, the community will carry the mis—
sion that she has not achieved forward and

rebel against tyranny. Brecht also stresses
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the educational purpose of drama (Brecht,
2004: 78). Brecht rejects the inevitabili—
ty of suff'ering in his version of Antigone
to remind the audience of Germany under
Hitler's oppression and educate them to
learn from suff ering and not to let history
repeat.

Having discussed the existential—
ism theme arise from Anouilh’s Antigone
and Brecht's call on collectivism, this es—
say tends to further explore why Anouilh
believes in the inevitability of Antigone's
Death while Brecht holds an opposite
view from their diff erent aesthetic prac—
tice. Seen from Anouilh's perspective, this
opposition is the confrontation between
tragedy and melodrama.

Anouilh let the chorus comment on
tragedy in Antigone as "tragedy is pointless
and irremediable.” (Anouilh, 1987: 102).
Antigone wants Haemon to be always as
demanding and loyal as her, but it turns
out to be a fantasy. As Fleming comment—
ed, “what was true and beautiful is essen—
tially ephemeral and impossible” (Flem—
ing, 2008: 176). Antigone's immitigable
desire for what is essentially ephemeral
and impossible foreshadows the thwarted
romance between her and Haemon and
her inevitable demise. Furthermore, the
chorus’s comment on tragedy has a reso—
nance in The Death of Tragedy as George
Steiner puts it “If the cause of disasters is
temporal, and the conflict can be resolved

through technical or social means, we
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may have serious drama, but not tragedy”
(Steiner, 1984: 8). Here, Steiner defends
the authentic tragedy against serious dra—
ma focusing on the irresolvable conflict. In
Anouilh’s Antigone, the conflict between
innocent youth and adulthood compromise
is unable to be resolved through technical
or social means. In this sense, Antigone's
death also proves Antigone as an authentic
tragedy for Steiner.

In the introduction of Rethinking trag-
edy, Felski argues that “tragedy is prized
for its refusal to off'er clear—cut solutions,
and absolute judgements. In contrast with
melodrama, which speaks in register with
exaggeration, overstatement, and abso—
lutism.” (Felski, 2004: ix). Felski's argu—
ment best explains why this essay argues
that Anouilh tends to tragedy while Brecht
prefers melodrama. Anouilh’s sympathetic
portrayal of Creon gives the play a certain
moral ambiguity about whether Antigone
is represented as a humanist, or anti—hu—
man, and whether Creon is the oppressor
or the one oppressed by state power. This
lack of clear—cut solutions and absolute
judgement does help in half—covering and
half-revealing Anouilh’s political message
under a sensitive political background in
occupied Paris. Antigone's unrelenting
pursuit for purity and superiority and her
death as achieving integrity are indicative
of Anouilh’s sympathy for fascism (Flem—
ing, 2008: 175). Felski's argument also

helps in explaining why moral ambigui—

ty is absent from Brecht's Antigone. The
clear—cut judgements remind the audi-
ence that not indulging in laments on An—
tigone's death and complaining about fate.
Besides, the absolutism of good and evil
in characterization prevents the audience
from sympathizing with the characters
and leads them to an after—war reflection
on the root of terror, violence, and human
suff ering under Hitler's oppression.

The opposition between Anouilh and
Brecht can also be seen as the confronta—
tion of dramatic theatre and epic theatre in
Brecht's words. For the audience of dra—
matic theatre, “the suff'ering of this man
appeals to me because they are inescap—
able” (Brecht, 2004: 71). For the audience
of epic theatre, “the suff'ering of this man
appeals to me because they are unneces—
sary, this is great art.” (71). Brecht wants
epic theatre to replace dramatic theatre
because he holds that instead of letting
audiences indulge in pity and fear of the
tragic end, their attention should be di-
rected towards the cause of it. This refusal
in paying too much attention to personal
emotions gives his audiences more space
for critical thinking. But it doesn’t mean
for Brecht that emotion and reason cannot
be part of an integrated aesthetic response
(Curran, 2001: 167). Brecht wants audi-
ences’ critical thinking on emotion instead
of being governed by emotion. Under
Brecht's epic theatre practice, Antigone is

no longer an unprivileged woman fighting
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against the supreme power of the king and
destined to be crashed into ruins. Her suf-
fering intends to arouse collective aware—
ness and critical thinking about how un-
controllable power can damage the whole
community. If people learn from suff ering,
they shall carry on the spirit of Antigone
and no longer let history repeat.

Brecht may strongly attack Anti-
gone's death motive in Anouilh’s version
as she is swayed by her passion for pu-
rity and integrity and dies for individual
pursuit. But Brecht shall admit that Anti—
gone's coming to her inevitable demise is
presented as both touching and convinc—
ing. It is notable that audiences’ intellec—
tual response is not hindered in Anouilh’s
Antigone, because Anouilh's practice on
tragedy together with his metatheatrical
approach enables the audience to view the
play with objective critical thinking in a
distance, and also intimately sympathize
and identify with Antigone's passion and
desire. In this way, both intellectual and
emotional responses are triggered in the
mind of audiences.

In conclusion, what is intriguing for a
comparative analysis of the two versions of
Antigone lies in the two authors’ opposition
in whether Antigone must die. Seen from
Anouilh’s perspective, this opposition is
the confrontation between tragedy and
melodrama. In tragedies, the tragic end is
a result of irresolvable conflicts between

characters of moral ambiguity, so that the
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audience may not stick on absolute judge—
ments and share sympathy in catharsis.
In contrast, melodrama wants absolute
and clear judgements on good and evil
so that audiences will not indulge them—
selves in emotion but respond to the whole
play with reason and critical thinking. In
Brecht's words, this opposition underlines
the diff erence between dramatic theatre
and epic theatre because dramatic theatre
presents suff ering as both touching and
convincing and regards the inescapability
of suff ering as the great art (Brecht, 2004:
71). But epic theatre holds that suff ering
is unnecessary and the cause of suff ering
is alterable with collective eff ort.

The two versions combined both an—
cient and contemporary elements, both
made innovation in the construction of the
plot and characterization and add spice to
the debate on whether Antigone must die.
In Anouilh and Brecht's clashing of ideas,
more sparkling insights are generated on

discussing Antigone.
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An Interpretation of Hybrid Identity
in Zadie Smith's White Teeth: From the
Perspective of Post-colonialism

GE Yuhan
Southeast University, Nanjing, 210096, China

[Abstract] As a prominent figure in contemporary British literature, Zadie Smith is named
among the top twenty most influential people in British culture. White Teeth is her de-
but novel, which ts on the list of 100 Best English-language Novels by Time magazine.
This book lays a solid foundation for Smith's reputation in post-colonial literature with
its humorous writing style, profound themes and inclusive humanistic care. White Teeth is
centered around the interrelationships of three families who typically represent the mixed
culture after WW Il and are confronted with identity crisis. Unlike those who interpret this
novel from the perspective of multiculturalism and post-colonial feminism, this paper adopts
Homi Bhabha's hybridity theory to study the construction of racial identity and cultural
identity of minority immigrants in White Teeth to dig out the hybrid identity in this novel. It
reveals that as globalization gives rise to identity crisis of immigrants, the only way for the
diaspora is to construct their own identity in the mainstream society.

[Keywords] Zadie Smith; White Teeth; hybridity; identity construction
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Q: There will almost certainly be a
House Judiciary Committee hearing about
this site selection.

A: You think so? (2019-10-11)
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Q: Would you like to be nominated
for your position?

A: Here's what I'll say, is: I'm here
to serve the President of the United States
in whatever capacity he thinks I can best
serve...(2019-11-14)
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Q: But this is something he did
during his time in the White House. Does
the White House deny that the President is
“Individual 1"?

A: I'm sorry? (2019-3-11)
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Q: And just one more question on
Russia. Since Russian President Vladimir
Putin has congratulated President—elect
Joe Biden, any comment on that from the
Russian President?(2020-12-15)

A: No comment on that. I leave it to
the President to react to that.
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Non-observances of the Conversational

Maxims in Political Evasions and Their
Contextual Factors
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[Abstract] Based on the transcribed data of press conferences held by White House, the present
study explores the strategies of evasive responding employed by American spokespersons from
the perspective of non-observances of conversational maxims, namely, flout, violate, infringe,
opt out. On account of the classification of contextual factors by Verschueren(1999), this
study also explores the influencing factors of political evasions, aiming at providing
enlightenment for the study of political discourse.

[Keywords] political evasion; conversational maxims; contextual factors
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. RERACBUAT-4E . 2 BR{b BLA T
R EATERRN. [FKE, AN LU
FHEZ TR, DAl
PEE AR EE, AKFTBHAH B B A T 5%
P RR, BB EE AP S 17K
e BRAl, ne IS ARk . 4
BRAE I SE Bk o T I3 PR s 22 SRS
TR 1 I S it A rp By 22 B AT
%, i EERALREYE T RSt pRAL N
sy B . kb A
o {475 45

2. fikeFemaE T

LT 55 55 o M 4 R — Rl GE S T
TR e 20 40 704EAC, Bl
RIS T IO S E =R €
() HEETHERE SR AT, 1E Rdr B 55

o MR TE g, R 0 Rt
BB RER BMESEEESEMMTHS, E
BEATFE N 250 45 B E R AR O 2R
[ P A ) A R L B e R o ik
JERRRE R, BT aE 5 R
(discourse features) M HA: R4 TE
SACHE FAZIEIE S TR S TP S e
fe, EMEEEES . MEHERIELE
Z B R
RN GES BTy —
R T AT BE A RS A5 A it R B
I IF 4 e T LTRSS 3R I R
B, SheEA R e,
ROAt e ST I . 5l 0 T A S
ARJEM o (Fairclough, 1989)F %%, fk
R, W R ek E T R
F, TEiE— g oA b T ek &
FEFE R R, B R
FIRE & A SOAS, [R]IR SO MY
PRff. S, SHAETERES, WBLRE RS
A E AR AR RE R IR, IB 4R B9 SR
7E A B 07 2L R B A 3 AP Y B i
EIEM . =, S0, 18902 F
JER W EY) . TARBELA I = AR 5555 g
T, 2 v R B AR A BT A R
BT EHE B — R RS B (1) B SCAIE A
IR o (2)fiff R SCA B A pER AR 2
Y BA 2R o ()R SCAR A o Bt i 5
RZHMMER. B RSB ©
SREAERT ) BHETEERE TR R
FHH—FEHEZE . (Horvath, 2009)
HAl, HHaFah a0t 4% R
W T — RS, W BB B
LH AR BHTEEAS, 7544
fEISHBERAE I, a0 FEEE. FBME
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BRI RE . B E AR
JRARERE . LoHE T FRNERRT s 55

3. PRABGE AR AT

BUACHE B A8 1 R — MR 4 3L
A SRR RS 2 B AR, 7E4R It
A AR 2 RS AN 35 T R
TP R A . RSN A LS
s ELA TR B M BR T LA & b
B, AT DI pEM R (R
2, T A SRS, BRSO HE
TRA MR A BT E B A h e B
W, S R R R B 4 B )
IRF, 5 28 2 9 3 M B B 12
s REEE, IR AATRIRAT BN T H
FEHE R R AN AT D B VE
PEIEAE AR R, B RE SRR
S e B vk R (1 R E VAR
AR o PSS 55 T AR B e
R EN RS X, BRI THE
ARG B AR R A
EREFNHE Sy ) BB b R 2 Y o T8
RS T T 2 PN N o i)
ot RE ARG A e, B R
BIERIAE o (Liu, 2019)

G Lk, FEORL R Bh At A SR
a3 AR A RS RS AR AT, R
SRR SR AT KB HAZ Y
RE TN B2 1 HE ) B sl B R 2 ]
B R o ASBIFFT R P AT 55 56 43 B
T AT S B AR, AR R 3R
8] S AT T 128 100 5 s SR S B IR
o

=. BBt

H 3 B3l S0 6 P i P R 10 49
SEHEW MBI R I R
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M REARE, I ARSI il et gt
A <RIBS A <A TRy >
18 p fIF] 5 [0 3 3 S A R OE o it
I/ NRL R R R AT BT ST, 2RI
RERHRE A 19954F 2201945 i il 4
BRACAT B AR R ol EET2987 3C
B, 1451808 54T o 18 1 [ $t 5
Pr, walfyot, s P LRI
SR B ELR AT, DEAE RS AR T Y
1132 A St O B A A BR AL ) RE
HISE5 , HET 2 S B e e 2 R 1L
AR R R IR RN, DL R B ]
e Bk EREREMRAE . B
Ay SRR .

M, SR

1. PO E R SO e TH

(1) 3] e e £ 2 20 -

BT 7R SE B R A A
S BERRE, LU “globalize”
“slobalize” “globalisation”  “glo—
balization” PUFREIE 2 H B 4Bk AL 44
aF21770, b S S5 iR R B
e H L B SHIAE RA B Fyeconomic I
economy. Hilglobalization#H$& B i 5l
s VA TP B B R 44 e Y 8 g R
O B TE globalization Z Hij 1) B 56 2 B
Il o 18 F ML LI 4 ) J7 1 ) A ER
b 20, 18 7 A A R AL i A
B, Z NP ERERZ .

TEE BRI AR T, 2 aki i
Jo W SRR TR g R AL . B B R
Az o v AR SH I A A 58 5 B L 3
WA R, e PR B AR . AR
o “trade” 5 Mol , EEHBLE
fii “trade agreement” HIREELH 7E 4 FK
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et e At v 5 B B T T AL B B Y
JgiE, RIS T RS A Rl
Tl 12 5 A8 A SRR A R 1 B R o BUT
ERAI AT 22— 24
AL Z A4 . Haa 20 U
AT R TR ARE, DiLaskibrh
AL 3 B T U £ ) Bl 35 Y 4R
o 258 ) S B i S A Bk Ak ik
T i B BRI E A AR RE Sl HE AR 42 Bk
AT 1) AR ARF & 3 25 80 ) At
SEPEEHI T RA RS B . (R AT
A O S BRI T SR BT k1L
TFEE Y “health care” FIHEAER
H FU A AR

(2) TENG IR AE L G A0 A -

FrH kb R Ty, SR
TEABRAGET s A A Y i AR P2 T
), LA RR I B S &
JERR T A ANTR] o T8 28 R AT [
e, Hr o8 & fE B Aanti-glo-
balizationdL #1391, 2t Bl AE 4 BE 1A
BHRA B R SR TRy B Y, R L
Mo MR R IR R, & T A HOE
W LAML AT e U B B0
B S A R B, {Hagainst Al
At o v A ] o B R o T 5T
at BoH 23 AT 3% B A 4 IR R AE20104F LA
%, EH T RS T A RS R
Ao AL, RS IREE B A A T
o FAE A T AR b ek
TR - 140

(a)The most egregious example of a
special—interest provision is the W.T.O.'s

rules on intellectual property. (Tina, 2002)

2. PSR E BT

PErh GG RE B RE I ARE , FEN
FIEHG R HRIE H, FRAM AT LA 3% B 32 [
TR RACGE RS P RE AR R PE R R
H BB RN BURR e . B
A A QSR DA SRR ] SR B B B
M EZ R ER R RA AR
Bf s AHE. IR EESE 2 rkaE e[t
R,

A0 7088 A [15) SR BB PR = S U B A
ot TP IT RO ) T2 AR D R 2 B
AT RE

2001-200977 f LI 30], €[
T2 DA A W [ T 2 R0 B 1 LA
FE BRI 2ERL, DISESRE A
W ) ARG RS S SCIEBUR
1E 8 5 BUR I 58 457 6 36 B iy A
Blo A A1 e ERfE i R
DL 575 52 oy i B 2 . AR A
TN S B8 B 7 [ B A A 5% PR 1
FETTE AR . &L, At
A 1) T B ) 35t [ B o555 [ S A 1 T 4%
fEo

2009-2017 58 1 TG SRR - 1R
[ K6 BT TR Bl ] P 25 — SR B R
() Wi LA K i b & 1R 3 DR A 75
Ko B RS RE RS 32 B 0 2 o 22 R HR A,
NERL, SRR A a5 SR 2 BT
. W REBUNREE 2RI C AR
A LEE T RBOA SN, I E T
E RS NS I E ST PN
EH .

2017-2020%F 35 BB IR 0] - 4
SREELAE AT AT S BB R, R
FBIEERE A “eBkik” 5] 4H

e 59042 Qg0



FORMEB) AL AR T IR B Y
HIEB i aerkib” Frel. e
W 2R, KB Wk’ B
ANHTEE), EEe R S B R
PR O, OBl SCAHAR A < EL B SR A 1)
Y MNETTES BRI E 5

3. R e ERER

eRBt e ERE AR E, A
EHIREE P OHEL . B RS PE 31
HE AR SRR OIS T %S
HE A A o Bl IR AR A 28 AR
NGB BB R R Re 354 T
(NGRS -2 TS vy (Il Yl
1A :

(1) BGA

FESS R R R AR, 2 B
LB KA B ) FAS I B ) At i —
BN R AR, TR SRR AR
TEGREME, UL SEEIE R AORE
PG AETREE A C R RES 0y, A
B L6 SR 5 BEHE T A5 R R I Y
B L S IR ERG A . JFH
FBME Bt AR, HEE R AR 5 2
BB AH Ak, 0 g [ P A ik 2l
Gl eERTE .

(2) &&i75

TR BN R Iy, B g8
TEE o K, B A AN B i
B, MEEREE Y B, AR 2
BRICFFAIRA o K- 0 35 Rt 15 35
S A Az 55, TSR B A R ]
F Bk % M RE A H N 22
PE o Bl B A5 o e v B R AR B )
AT, EEIE R AR
T8 5 MR ity o e 58 B 528 Wi 1 )
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TALICEAE, TEA T 98 s 52 {8 7]
(7 THI LR 2D ANHT, B 2200 5 52 B AR ]
AR ZE . F20104E4 4, ERFE
MRS EEERE T2 2 A A EE
e [P DL BB R B BRI B

(3) HAthsg B &R

PR BRAR A S e | fdiAs AAMA:
TGRSR T REE sy, ACHE iy {5 )
PEHE N FURET R E , B Z AEAS A T3¢
SR 2 ERIE B [R]IRG ol 1 fak
BB I 2Rk . — RIS IR
b8 S5 [ A B T N A ] v R ) Pk
ko SEEIVEREIFE R, 1R Z B4
A AR ER R AE S, PRl Ik [ P A Ak
fampeces G QG RE URE A S0
PR T T R . AP R I SR
PR ME, WM 2Bk 7E
ANRISEIR R 2

. &

g LRk, ALK E <45
ey F T BRTE B Ry 1 e HT ]
B B SO, AE Bh IR S BT B O
Pe, PR, . 2B AR T AR
300 L RS A kAL R
JIT SR BBUE S SR W D % 2 S R e
SERE” GEREEMERALE . BUA. X
IR . SEREERE , LR RRkiE
N7 4TH iz, (HLLESTR R ) 43R
R E, BN FERABIE K
SHELN . BURHIES . BPEAHaR R
DL SO B SE ) LR B il kiE
I &R RETE B8 BEE R A 1L
AN B8 AL, KR - T AR -1
T T A 2 2 7 B — T AR 1Y) 2% Jie FB RS
FEAN[F) R S IRp I S [0 St B 48 457 3 4

@/@\@ 043 @/@\9



RSN EBRIE NAFLS

BRACIREBEANIR], 52 8 S B 6t
ERALHYREIE o BAPRAT AT LI
I IR T A BRAL A HOH 52 BOR N R
AR, JF H R BRI BUR YR
. RBIA R R KRB A
NRIH R, A 8 5 5 e Bkl
GE N S S PN PN 3
PSR 1 S 8 3 It WA R 1
W M BNR, RSk S BIE MUK
S REREE R e fit T AT B 5%

[2]Horvath, J. 2009. Critical Discourse
Analysis of Obama’s Political Discourse. Lan-
guage, Literature and Culture in a Changing
Transatlantic  World, International Conference
Proceedings. Presov: University of Presov.

[3]Liu, X. 2019. Duscursive Construction of
Chinese Model in African Newspaper Media, Master
Dissertation, Dalian: Dalian University of Tech—

nology.
(Bfik.2019. “HPEIBEAT FEARYHHRATIE

B TR A R, A A P TR B A L
3C.)

[4]Tina, R. 2002. Globalization. The New
York Times.
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Discourse Construction of Globalization
in the U.S. Mainstream Newspaper Media

ZHAOQ Zihan
Dalian University of Technology, Dalian, 116000, China

[Abstract] With the continuous and in-depth development of globalization in various
countries and regions, countrieslarge or smallhave been affected by globalization to a
greater or lesser extent. "Economic globalization", "Trade globalization", "Global health"
and other related topics have thus been widely discussed around the world. The United
States, as a super power, has been playing a pivotal role in the continuous development of
globalization. In order to reveal the main views of the United States on globalization and the
Sfuture trend of international development. This paper attempts to conduct a corpus-assisted
critical discourse analysis, based on the corpus of the relevant new reportson globalization
from 1995 to 2019 in American mainstream newspapers. This research, from the perspective
of diachronic dimenston and from three levels of textual level, discourse practice and social
practice, analyzes the collocation words of globalization, explores the social attitudes and

ideologies hidden in the text, understands the relationship between discourse producers
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and discourse strategies in news reports, and finally summarizes the factors that affect the
discourse strategies of American media. The primary meaning of this paper is to enrich the

study on media image of globalization and shed light on win-win cooperation among the

world.

[Keywords] Globalization; American newspaper media; Discursive construction; corpus
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e B A T B A Bl L R A
H & & RlEEoT
FRIVRY
KiESPBFER FRFEFR K% 116044 F

B E: SAERAAMNESAFERG— B FERAE, AFRAETREREE G RE
A8 B F AR EAEHR, A TBrown&Levinsond® i # 48 148 5030 36 H TR ST ERE KRS 4
SURE] G 09 835 S S8 L8 R B P4 ) 09 45 )55 A R, RBBE T i e R
Bl g # R EAMR R ZIFOYE, AL, $REREEESHNE S T IE RN
MAERRE, LAHZE TS RENRE S0 i E R RR SRR, R5 8% 500
15 2 JEEOINEE, BARMLH 2B A B SIRBIEFBFEENRE; HAMMAM AR 838
AR SRR, S RE ST E R K, kRS AL R B R R ek 6 2 AE A

AR TR . ABE BB E R AR 0 & RSB s, BEAS

TR RSN 555
B @T7EH; ARRA,; L RE

—. 5l8®

0 G A R R AT
—F4y (WBETE, 2011) , FRAESCHK
KERIE, MEBE. Ky el i) —
% 8 A A A A BT R G . B
LT 0 RE T 5 20k H BV — A
e T RO — A S RE T A Y
o R, HZ R AN E eEgE, St
Z R B RS GRS .
at e A FEAE By B At @ R R
AhnE T R AR EE N, AR
KAMEE B “THEEESE
SRR B B el a2 R R AR
LEARER (g R SC, 2020) ; fE
BER B e AR

Oiksts, &, AHE, RT@: ERNE

L. FRE, K, iR WEALE, AR r e ERE. LR

O SR NI ) I QT e s o AR P
e, AR LLE R REE AR 9EE
(0 H SRR RRiokl, RITH e R
W& T3 T A SR AR, B AEE Brown&
Levinson$i ) 148 55 B 5w AR B 48 78 6
R KRB Gl EAS A SR (1) Rk o

—. EHEHERTMRARRS N
HEZR

1. 5 il R E 78 S D RE

7€ 4 i 5B Y a6 20 RE W R AT
M, Goffman(1971)EH e A~HLR R A
FEFLE S AT R, R AR — AR
A )R/ T IR BB Y e =X T
Fyo Firth(1972)%¢ 5 A Z 2 i B
i R E 8 R R A BE B —

4
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TF9E R #io Schegloff &Sacks(1973)#545
)AL B 3 A A A B 18— e A 245
FE¥t. Laver(1981)RIEE R 5 il & —Ff
BIATRIREIAT o

BT EREFERAE, BREE
BFERRE ANAMTE H A 15 BE g nl
G — M EE AR RS, AR T A
ekl NBEE R0 —Fipim TH (3
A, 2019) o AR, R 2
HRE N BT, SER AT
PR IR, DoRtasil. & & 5lE
A PR FEFRET “RlEAR”
& TR RZHE NG ST, &l
A B IR B4R KDL I R A )
i, AHEETTES RIR 5 AR T — R0
BEG, BEWAT DI E BT T
—AEE A RRAT Ry o PRIAS I 9T A
I E L E R J 0l IR BT FH Y B 45 1)
VE T B &k 58, 0 R B 0 45 5 ) 55
B, LA 250 T aERE & AT RS 9 A
(RBFEE, HURE R o

H IR H ¥ AL A TR B h AT 2
PR —FIAC P 5 56T o Austin (1960
) HE, B RETE R Z B
TR EE T = FEfT RS, A ulEE N
1TF (locution) - HAMTE (illocu-
tion) « LINF®RITE (perlocution)
PRI A5 0 SR AE A A B R B T EAA AN [
IIRE. EERSIThEE, BRE
A E R — S REAT BA B RCR , 1%
12 M8 £ B2 A O R ) H AR A R —
BOB AR I B 500 o 5 R E T L
AR E At R, B RET)
AE (RHEXy J§mB5, 2005) o R
VE R — il H i AN FEAC B & Rl 2 BiAE
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SO PEARRE , A AT HAE B — At
AT EINTIRE, R B e B IRE ]
IR 58 8 T 5 5B I 5 M T B A 5 18 1T
oo AT S EE AT () T
ZEBEIRE -
2. 5B B AT Sk
[0 P A1 B 4 ) A AT 5 B A
W R 2 BIRERAERT ST B AR
—R4y,  H 2 B A SE 4G 5 A R A
I, — B SRR RE . BEE R H
B0 A AR B
B A B 32 AR AT B RE B R
PO RGEHIIRE, £ fEasE i
ke sE e, 2R et
A A W k. W Knapp%s
(1972)50 M7 T ¥ I B e i FEE Al AP
AL IR RRER 5 AR AR 5 RE AT R
() SRR B BE, TE BRI AR B G
BT RiedT 17400, B IRE RS AR
B T BBk Clark &French(1981)
WS T B EE T 0 B AL AT R A
it B M B 3R JF 48 R 2 0l 57
T i T A R . Haddington
(2018)3& T AR KL, R & &Gt
W, WSEAE S B RIS T Y H 2R 78
S O R R R R 2 ] Bl Y IR
T, IFHE A I R — 223 B
T U B T A R A il B
2L, Knappa5(1972)4¢ 58 L RE J7 i 15
R R A AR R I S R B R Y
L1 T A [+) ) 4 o
1717 [0 A 34 ) (A 5T A
TLUT A0 —. e scfe s oy
Mrigal S lREM M 25, . $4g
H(1997) #Erhvh Iy SCAb Ty i e
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NGRS | YRR AR HETT T B BT
S, IRt plREE AR T
SR YNGR PR AR W1 R R
B A PN iy A S IR e
Bo 7 myASE. TR (2001) fiELeech
FEHRAESRERI (Politeness Principle) [
FORME 38, RS SRRV R F sE
—#Bay, BT H AR R
JEMEFS . MBS (2005) HF R A B
HEEY B—AL, fet e RE R A
Sy HRE T RE,  JE i rh e s
B LRRRE T AL e R RE R RO .
F-(2011) RE St i ok e
SRR R E T, B EE T T
T LU AT, HE TR I AL B RE R B
AR

N (it T R R
BT B —5ERE (JERE) 455
RSN, B2 B ORI EE Sy
Mr, fn: g BREEDY (2005) &k
O EE O REAE “FERET —5, 4ral
PEMT RS . [ G Mo e A
B BT ER ST, 8L O REAR 4 55
A B8] ) s 1) 3 | A R ) B T e
Mt g s . AME (2013)
RFE R 5200 DR R B P O 1)
ZESPE A R EBIFET R
PR FEFET MH W AESGE R
B, IR GERIGET R
WEE” AT T

i L, DL LR TEAE ST S 5 1 a8
LR R, WA RS IS
M H A MERE. Bk ER
&, BEA MRS SO TR B 0 28 B
5 T REALAR T A SR

3. ST HTHESE

AWF5E P Brown & Levinson (1978/
1987) $1& Hh 1o) AE SLAE 35 By B S0 A A
B FEEFEMRIE T (positive face)
FIEARME F (negative face) JETHIHEST
PR R 45 Ve B A B\ 132
Al FEWA NI B B
FEE R — B FE A O TR
Tl NI o3 T4 o B A 3 IR 1) R AR A
i (positive politeness) J&F8 oAt 4 2
PR Ap BRLE R 1) [ 45— B0k o TV AR T
TR EEE A AR S . AATENN A
Hi~ RO SR AN 45 S RE, B AR
B4 BN A Z B AT B A b A
71, MEARIES (negative politeness)
R AR AR T, BIEES
A B LA AR E H o

AT - 1 4fE 4 5 22 5 5 o B S
WA E B AR, (HAE B 58 4 A Bl
PN EET7 A2 AT RERY, I
T BAFEREER R TR
(face—threatening acts, FTAs) o

T 3 AT S AR R R SR
TERSTBEMEREE T, SR # A
FESHEE T e, b2
o JH T ol DS bl 7% T 1SR (with—
out redressive action, baldly) ; TE a2
AT R bRy, Sl & i EA
1R AT RS I RS S SR (pos—
itive politeness strategy with redressive
action) FIEMKFERAZR, 25 PiS FE iR
TH¥; BORHRA MR T R 09 TH
PEFESH KBS (negative politeness strat—
egy with redressive action) BHTHE
THARIE 5, 40 T R SR eR ML (R

© 590480 o



THAEBRERSNEET, SHaid e
PR AR A BIHESR IS (off —record
strategy) it G B R E A O ARk 5
T H AR B = R T, SRR
T H R RS e A Xk A
TIEAT R 95

=. HRERGE

1. W5 A

(1) B LR E A BN By i
s 2 B T4l T 1) 4 00 5 H SR I R
Hoe g2

(2) B LR ELE U By i
A 2 B P (i T 45 0l 58 5 FHAS S0 R
A T AN 2

2. WAk

A 5E LT N 22 i R EE2017-
202088 & A8 L KRB A B[R] & 173 7Y
a2 BLE 2 W A SRR A 1 B R R
A R 5 0l 5, R BEERD
Bk AR AR (DCT) A ety
{8 24 [ A D7 VR WA 120840 F AR 3%
AR E RE B RE R RS0 A
P, B RER A BT N 2% B i
(A5 &fl A NSE) By EEE S
eI

M, ARERESH

ARWFFEEEE R EHE I Brown &
Levinson (1978/1987) # i Ay#4 515K
I e 1R 1 o B 2 3PP 4V o e
25 #HL B A P ) R 4 T T B
FREE, JRIMCE AN Briiaa 45 o

LW H o E Ml & R e
(without redressive action, baldly)

B H ol N b gl 2 T Tk, RI7E
HEHRAE G2 BE BT A, &
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FEAGA RIS 22 fd 1 T 48 A FeaPHI1%
Ao R O At B A 36 B A
BN B RS IB SRR REEE, a0
TE—LE R RFFM P A2 HE L
i T SR M M 2 TSR A
Al BT L R AR 22 R AN S
T RS S A

Bl Av BR=ER, WARRR
b HZ2WE L PR —R Xk ik K
KA W AR AR 958 ARG 2
)

A CUREDVEER—BEIR RS [ R
B ORI SRR, AT
AR EEAR—E AN B . ASER
T, RAEEET

TEMCRREE T ERRAEE R 2 R 2
Fif, ATERE 5 REBCA B N BB Y
Kl &, WEA % BT A
Mo EE R m IR, HAC
— N FCBER -

TEaZan b T AR B Y2084 A 4R
BAERRED H153M (74%) FERER
BT 5N Ll 2 115K, A7 401
(19%) FEEER USSR, A9
% (4%) sREERHALTTEC, Aol
(3%) R ARLA PRSI AS (R
1) o

2. HAATISUsEAT B p FEAsA 2
WM& (positive politeness strategy with
redressive action)

TRAAC AL A 48 7 36 v 49
AR RRAR I T, RIEEEE b 8 Ty 5ok
—H AN A R ES . R
BEAKPER 2R il AR TER
PEEE YR AES IR H O BHEEES AR)
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F 1 ERAKRE A LR EAL AL R R R FAR B A

FE 0 T % i BHBUE BRBK Hor kb aEF
H H e bk, PROLEE - EHET - 3 249
TR WAZNR T IFREET
=k o S Dﬁﬁﬁﬁ%‘ﬁ%EﬁT/
FEARAHE 5 TR s T (- 7 19% L00%
HoAth 75K Lk —ME, 9 4%
e BTSSR BB ARG/ ‘ -
& AL HAPY
HET 208

B, B[R [FfE A

12 [7) B A LA R 7 R AR,
IR ] i S HTBR i, BAEBEAS AR :

A: TR AR T, K
SEAHR T AREAEA L A E R R R
R[] 1, W& R, “Ehm T ETSR AR
-

TEfZafdld T, AH R WIBAY i
HER T AC KSR, RIEH LB
BRI OE (R T B AT
K)o, FIREE B GE ] (RS
7%, BEEFRIIBUAI R R) .

TEBLAREE M UEERY2080% (100%)
FIORGRLE SRR R H RS RS

3. BATHSUM A T R T AR R
% (negative politeness strategy with re—
dressive action)

T A R S50 S s 2 %3 R S Y TH
BRI T, BIGEGAE & 40 T BEE SRR AR
Mo, ANEEANA SRR . T AR
PSR RO - SRR RO
B AR R SRS
R NI N A AN i N K ]
N FsilBB GER, WO BETT
SRANAE o

B3 : 7E A8 T HERK S5 A5 AR IR
[ B8 A G SR 5215 B Bl AT SEREF IR, 1
WU IRFIE AT — {07 [F] E2 BHEAE FLRT I -

A: “[FE )RR AL R AT IR
T, RIERRBEA ARG, 77
IR HEAE VR AT T SE A5 ARG 2 7

TERznEss N R EEA R & T [A 2B
THARTEF, 4T B FEIESE

OB: “Ar iy, FTMP—T
e, 7

A: R 7

LR [ B2 A B A5 56 T W) B B A 3 A
B o

@B: AN B g g
. 7

A W B R, TR MET AR
T

L IR ] 22 B AT DA 43 BE A HE BN
JP 5 T 45 IR B

% AL R R S TR AT R R R
(), BIVIw) £ A B[R] 22 BAE 36 5% 45 R 1%
SelR AT AL . BT A IT B
BIEERE TR, AR BI3IERE R, W
s F AT Ry o B ACR A
THARAS SR, REREEE 1 BAYH Ak 1]
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Research on Daily Partings of Contemporary
Chinese Female College Students
from the Perspective
of Politeness Theory

ZHANG Xinyi
School of English Studies, Dalian University of Foreign Languages, Dalian, 116044,
China

[Abstract] Parting is a kind of daily polite expression used by people when they say goodbye
to each other. Based on the naturally occurring corpus of daily partings of the contemporary
Jemale college students, and _from the perspective of the classical Politeness Theory proposed
by Brown and Levinson, this study aims at analyzing the different pragmatic strategies of the
parting words between contemporary female college students and others of different social
status, and thus summarizing the influence of the different status of interlocutors on female
college students' politeness strategy choice. It is found that contemporary female college
students choose to take the tnitiative to use polite parting words when saying goodbye, and
use different politeness strategies according to the different identities of participants in the
dialogue. When there is a small gap in the status between the participants, and when they
are close to each other, the female contemporary college students choose politeness strategies
according to the contexts. If unfamiliar, they choose to use negative politeness strategy.
When there is a big difference in the status of conversation participants, female college
students tend to choose positive politeness strategy. In addition, the purpose of this paper ts
to reveal the characteristics of different politeness strategies used by contemporary female
college students with other groups in valedictory dialogues, which attempt to provide useful
references for the further study of vartant pragmatics.

[Keywords] face; Brown & Levinson's politeness model; partings
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By sh S BT M R0 P R R R AT B SR AEAE B R . ABT Bk A -Verschueren #3585 I JE 24
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385 A A
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¥ B BUSEBHA,

B BGTE S AT RBEAALA
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AR AE B — M AR GE R REAT B
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KB i Ry Wi 7 ], — o R S
AEAT R — TSR O A T R A [ A
P 2 ) N v 90 TRl R R O e
(Boguslawski, 1983 ; Hickey,1986; [1]
17,2007); & FAS [R 2R AR v Y
RS AT R R AR A TS
WO 3ERS (36,2015 AR 21EDE,
2020)- J#45ER (Syafitri, 2019). R %5
sERE (Bilbow, 2002) HrHIFERS (Rus—
tam et al., 2019)% . BINEEHTEIA
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R BRE, K, Bk, ARG @ EAE

AR BT R/ B3 e B A
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FHEAE DT HEOA R R
AEAT R R HEA T R B AT, BORE ARG
5 AT R BLHA  RE AT R AT I
A B A K = AT R ER R
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BB R A B EOR B T KR S
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R ARAT B VE 7R a3 B8 A A
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We will continue to work closely with
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state and local authorities to hold any to
account who are responsible for this hei-
nous crime. (Pence)
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And we're building a future where
all of our citizens can achieve their own
beautiful American Dream. (Trump)
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In a few moments, I will sign legis—
lation authorizing $375 million for federal
grants to help houses of worship and other
faith-based and non—profit organizations
defend against violence. (Trump)

Y TS i) B SR A A A A2 LR 7 2
—IHVLSE, PRRETRBLIT R, B
FEFEL T At 2= {5 A A4 ) 4
AR 2 ) o TE R I R
T PR UM IR It , 455 B ESR A A
fi, BOAZAE ISR, EREIUE
TR, B, RERE.

(4) BERR.L

TR 5 RAAT Ry SR AT Rl
REARTEA IR 5E . FRafas, TEAFIR
IR RE S AL B B 15 BESR IR0 Y
YEH . e

With the courage of our doctors and
nurses, with the skill of our scientists and
innovators, with the determination of the
American people, and with the grace of
God, we will win this war and we will win
this war quickly with as little death as
possible. (Trump)

R B 3 % 9 T RO I (0T el B
SR, feig — R ESE T,
flby 1] B SRAE YRGS - FRARE I8 45
e TERENEIIR, RBMEGREA R
fits I Nas, BIREENEH L
T, GRS L ) R ARE T T IS
ik, A B TSR R . BBE L
R BERRL, PRI S BURE 1 bR
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the Theories and Methods to Political Linguistics.

A Study of the Speech Act of Promising
in American Political Speeches Based
on Ritual-Adaptation Model

WANG Xin
Dalian University of Foreign Languages, Dalian, 116044, China

[Abstract] Political speeches is a kind of ritual activity, politicitans ofien perform ritual-
ized speech act of promising to make promises on issues of public concern for future ac-
tion or state. When making promises, politicians adapt to ritual contexts, and then present
ritualized linguistic representations and pragmatic strategies of promising. Combing Ver-
schueren's adaptation theory and Kadar's ritual theory, the present study put forward a new
Ritual-Adaptation model. Based on this model and taking political speeches by American
leaders as data, this study explores linguistic representations and pragmatic strategies of
promising in American political speeches,and their pragmatic functions are also analyzed.
The present study aims to reveal American political linguistic features and provide some
reference for political linguistics studies.

[Keywords] the speech act of promising; American political speeches; Ritual-Adaptation

model
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Fan s A T B0 RIS SEBUN RS
JEE ST P A

kA HilgE
£HKXPER £ 4 214100 F B

W E: PoipRARRAETERARORELAME, Bk, ALATERNER
TS A S, LEBEOEREE “The Daily Show With Trevor Noah i BsEAE, AA
VEJR R B N B4 2 00 B P B3R T ERBUFTERT B, S E 0 ER P 5%k

BEAE, VEREDZRH TR T ERAREEAGHZE

o

\

BAERE: 54 &%Hh; $vip,; HEHEE,; HREHFLL

—s BIR

N —d,'é‘.:—f%l](stand—up comedy), gk
A UL R, SRR A AR
LA BB 7 =X A S R i 1)
(Zoglin, 2010: EB/OL). &&—FLIK:
fldl [ 7€ RGN A, LR GE A
PRSP RE H Y, PR E R 4
R OAE R REE X o B P IE HAHE
HEL T 75 (talk  show)ME & IRIE. BT
AR THROZE, &R EER
— A d A G M A e A A
BALETH o B S BITE P Iy Y JRE A
A, BRIET I8N T g, HE
T4 LB . BELSG BRI A
FI B 5 ol RS B A i — Al K
AR A0, O R SR EER B A |
I3, BEEAS R4t e R R S B R R 4R
R S Y LA, AR I A Y ] R4
HERIE [ O A B E M B T
[, 2Bt erdtag. BOE R

O#EAX, F, Ak, HiFh: F55
QF SR, %, HE, ALy E. WF

FIENE, WolZR, FERETFE
ENIOES 27 R I N AP
TR AR R B
BT A ] 3 A 5 S R A AR
FEOR & ah & 7%, o2 iy SR B HEOR] B R%
R

—. BOERIMAREGIR

B Py S B 1 B B B 5 R B
FeVUMEFA R BEeet. GBS AR
Hil. Sefb bkt LASOR SR fEgg 2

PR Bl O RITE
EerdE ] — e fyfe. ah. RS
B RET-1, T8 55 g ol o AR
6 18 TS ok e R 2 U ROR (Guan,
2016: 89-98). it ak FHE: A5 I RI A1
i, O EBIE P RRES T T
30 R A Y R e R R
BEER, SRR YRR —BORRRE
65 IR 8T PE AR T 1 SR Y R
(Yang&Zhang, 2020: 58-61). &304k
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ZERIEMEARE, HBOERIT A EaERER
BT TR R RO R A
¥, MR TR EE B
FSE (L & Jin, 2010 : 163-166). fERH{H
RS TR LU =Mk 1. B
RV FABEERE R T 20 BOER
EXREITAENY “BUAIERE" BRECRAYLR
48 3. BRI A E S 75 2 (Chen
& Pan, 2014:27-30).

=, EFARERESERAH
M H B SR

19574, GEE WK MRE - 1%
FHTIER T CGEE> 3L, TEZICP
gt 7 aah & M. “FARE
HHERT o MLER BN A
SREFE” (natural meaning)fl “JE [
(non—natural meaning). JLEE
MR R BN A AR R R
A AL TRAMMT S RESCEE
H Al S el R B SSRNA( Grice, 1957
: 377-88)0 19654F-Ath T« B ) 55 »
P G YN B S Y L L 0
B —LEEITAREE T R I R, DIoR
A RHBC S DE T 5 S P 18 M
P AR T A I I A 0 R
R (RN PR g R UM (RS s
AOHER . LAY MER. B AR MER . O X
MERI o SRR s & R A
TR R FER MO S A5 IR
TEMERA], EOERIEMA S, B
— e En %'é( generalized conversational
implicature), 7 B8 EFan B NEF] HE
1o AHIRGER IR & AR F oh 2
&, BRE N W R R e ah

Fi(particularized conversational impli—

S o
BFR
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cature)o FRIRERE & BBl EG T
LEES PR e e ) I Eide
A EEE S F5( Grice, 1975: 41-58),
B 2E AR R A HE T B A D R Y o
o BB 4 A H i ik iE
I JFE Ry AR EOE L F A2 AR,
DAIE 31 5 80 S sl s ki 2 H
1o
. BIERATHEOERERE
A il
«gdEAE H 5> ( «The Daily Show
With Trevor Noah» | DA f&i#% 5% H
7)), Je i — AR S B S B A i
(Trevor) fT FHF TR B T =516 H |
(ERERAE PSR 2 N Rl
A O R BT, A Y R
Mo TEFERAGE M, HHESEEIEUN
Y B TP I B i, Trevori@ i H:
F SRR B RE S, s Rk
By, TEEBRMENE RIRET T B35
U B JEE S A T BERF o T TR
B EAEIRRL, DARZET H v B4R N BEET
[ BURT LT I S R 5], AR
AR 1Y E A DR R R B DL S A
MYRFIR T ah 2 280 AN SR BA% T
A YRR, DLRZET H S B EUT
BT Y R B R R A T
AYHT, AT B O v SR A
5 i HA BRI 2E LR R R BV ERGET o
mEs T RMEmAERE, B
HERIM SRR EL, 2HTE
BNGE J T T A i e 1 e i
S RS N [ | P O Rl
T S e ah AR A, 0 I E A
R o 78 R — B e Al o AR A IR
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Al O MER AT o i 2R i Sz YE R i) R &
P 1 B — R A A SRR R
TR IR A8 S A e A
I BR B Y RBCR o 7B D E R H
T, ERAHEEREA], FrEt b
Foaks Jiads LA ARATS TR
ARG R PE AR TRRR R B & 5, JFR
T JHC A BRI 1) 7T 3R AR R
WRRE L. T i FAM e e B Y 5
BHEFT 2

1. 3 Ay R A F TR

et O YERI R Ff it 14 At O A 2 58
BRETR R B, A WA
(Grice, 1975: 41-58). fEaZfiHT,
Fi N\ Trevori it 8 = Al & 1015 B i
HEATREAL, AGEB B ABOR

AR A E B R e /N R e
T GEAE T mEEe] T

#111. I'm gonna go out on la limb and
say that Donald Trump is as freaked out
by coronavirus as regular citizens, which
is wild, because he's the president. And
the reason [ say that is because it turns out
the cameras carried on rolling After Trump
ended his speech...

Yeah, that's not the sound you want
to hear from a president after a serious ad—
dress. FDR didn't reassure the nation by
saying “The only thing we have to fear is
fear itsell”. OK, daddy needs a Margarita.
Can I get a Margarita? I need a drink. Oh
they still ... they're still here?

T 5 il &5 AR, SRR A S
15, R DL RS A O S8 A5 TR 1 R A
TR EA N EAEM B AH, R ARy

JRALGR A Ve W T FU A B A2, T
18 Ml RE A AT RS B I 3 B2 2 1 L B 1
A HSTR BB IS I RZ ) BLAE [ o< 4R A
AN Fo iBHk iR RIS E T3
BT o Trevorfe I Iy b & Iz
TR AR A A e AR A
AL P IR T G 05 5 R R DL R IR
1ER A T2 D) AR 20T B AT RS 1
MR T RS E B, R8s
KREAT AL, R T4 48 it T
R R, H e A A BRAOR
R E R R K
CRIE N HMi A 3R DL R R AR IE U5 A
WA AN B SRR . Rl R
SR B SEURR K 2 1 LA B B SRS [ 7
O E LIS RBA8 L, A RB
3 SR — A AR R T AR 2
eI

2. BPE R SR BT

L) Y ) SR S B e b ) A AT
HHE, NESURRR, =8
SliEE(Grice, 1975: 41-58)0 1E H H32F%
H, BAYERIEER 2 NEAL, I RIE
W B — NSRRI E . BEi
BT deakERT |, HimRAM L
e AR R S #. Eit
T I B %) 7 AT LGE R ek
PR TG s PR S 2. T RE
AL RE I T PN B,
DAAE & 1 S5 F) ) o 82 7 e F) 125 0
B 7B HER . AR B = B P AR AR
FHEE )77 2R R 6, R R R
b, ERCEER], T B WA B
ROR

52, And Earlier, earlier this week
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when Trump was briefed on virus, he
seemed less concerned about a pandemic
hurting people than he was about it hurt-
ing the economy. Cause that's Trump's
real nightmare. Right? If his stock market
gets sick, he would be like “No, not my poor
stock market, not wall street, I'll nurse you
back to health with my special chicken
soup. It's a KFC bucket poured with diet
coke”.

i B3 AR A A R R
TN P o AT T AR )
o Trevor i | sl jiiE — B , PFf
By e, A BT A2 B
A, AN SR B NS W — B, LA
P ARAT Y 1Y), RS R AR T HAE
W5 5T AR Al e 1 K 48
ALK B TE L 4 SR A 1A nT S84 R 42
T BB R ARG, R TH
AR HE R, A P 53 i 2 e SRR Y
[F 22 AP 10 8 7 28— — SR I
HURF H AT B RS TAA] il R
I B A R E — BUR

3. IR R R ST

57 2% Y F S SR S5 10 % 2 B 5 R AH
B, R SCEA R (Grice, 1975: 41—
58). B E B ASH B TR 1
S0, B iy S o] R AT 1) Rk
TR TIT T AU TR SR P PRI R i BT R

3. Donald Jehoshaphat Trump,
he's the one man we're all forced to listen
to during this crisis and everyday he re—
minds us why hiring was America's biggest

mistake.

I8 B SR R AR AR TR LT TN 0k fi
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HAYTEOL T, o) B SR B 1 IR O IR
JERZ Syt BT R A AR DR T 5% i I
B o fHARR I 48 408 SREL T A BT
HIW MR T Trevor?e s 35
RIRE, B “ME Rrednitt fa i b &
(VAERE JAT NG HIIUECT T I E
5 R SR A BARS R A AR, T
BRI, R A S FE A
BRI A 4 A2 S B AL A AR B B
ko da /A I e i S R R,
1 HH A RRIR A P S B AR LR 1Y
L S AN R AN B 46 B At
VERABHIIARE Sy o BRIHCIRIIRE | 1 ikt
S R B HE R T 1 SR A TR, 5145
BRI, B TR 2 T BRI
[ o
(4) 7RI

75 HE R B SRONAM £ 52 B
LR EVE RN T, AIREE, AEREE
BeFs, PR, BTN (Grice,
1975: 41-58). P 135 5] rh iz HOE i
Frz, eI AR IR RO el
=, FTOrCER, B 2E A dy BRI
A ORI o

114 Trump: Nobody know there'd be
a pandemic or an epidemic of this propor—
tion, nobody's ever seen anything like this
before.

Trevor's comment: Yes, everybody
including Trump didn't know how big the
thing was except Trump, who knew how
big this thing was but he didn't do any—
thing cause he didn't know how big this

thing was makes perfect sense.

IBRZYGHEN TR “How big the
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thing was” , [HFFARHIAZ [R5
Yo SB—AASE M “How big the
thing was” FRIVEH REREIH R LA
Z i, %= “How big the thing
was” JEFRBUN A RETE Y12 RAT 2 fik
Ho BRIWEM T [F—FENAR
e ER, TR aENE. %0,
FIRE T 07 =N R, 0 S P e O o
R DURR I R SR Y 56 B U
1 T P 1 2 A EER ) TR R A )
B 7R AN T B 5 o Trevori® ]
TIEMTB, LAY RS SR T 5%
] AL T A ) 2 15 O 36 108 B B i
I 4 5 1 R S 1 [ B 5 | ke R 5 3
PETH I T o

. KR

TER DS RIh, FRk el & %
(10 (52 Bl AN B S 5 T R R A A TR . AR
SCUAErah & 78 B R P Gm A 6, Jd it
B Trevor B 1154 1 v 52 B HUM 9 15 1
BHE MR BEEFROBFST, RGN
AR 3 88 it 55 AR D R A R K
g, BB R DL 2 i BR B 1
ROR o 18— B R N B O 5
B R IR G A & 28 A0 EOER AR I AR
i, WART A E L £ 0 e as
SRR B, PEmREIRE . o>
Mrag s mne sy, [mRg, B gl Dl
BRI T AR R, R R R
S e 9 1 ) R R IR S B0 Y A
B

References (5-% 3 EK)
[1]Chen, L. D. & Pan, C. X. 2004. Invisi—

ble Propaganda—A Communication Analysis of
the Popularity of American Talk Show. Journalism
Lover, No. 5.

(BRI}, W% .2004. 5 A RAE
o — S0 1 55 6 B E AL G 2L b, <
M hrE> 5 A, 5E27-305.)

[2]Grice, H. P. 1975. Logic and Conversa-
tion. New York: Academic Press.

[3]Grice, H. P. 1957. Meaning. Phil-osophical
Review.

[4]Guan, W. 2016. A Study on Cultivation
of Thinking Capabilities in Journalistic English
Language Teaching—A Case Study of Common
Figures of Speech in American News Talk Show.
China Legal Education Research, No.1.

(5522016587 B 95855 5 2O h B 4
A1 35 T AT WA T — LA 3 0 B 11 55 8
BB Rl <P BB E T 1R
89-98 )

[5]Lv, B. & Jing, P. H. 2010. On Cultural
Diversity from Perspective of English and Chinese
Verbal Humors. Shenyang University of Technology
Journal, No. 2.

(BvK, 2. 20108 P 5 7E W 2R
BRI, kb TEREBRESR (R
) » B =2 5 163-166H )

[6]Yang, Y. & Zhang, L. 2020. A Pragmat—
ic Analysis of Verbal Humor in I CAN I BB from
the Perspective of Politeness Principle. Sinogram
Culture, No. 8.

(P30, 9RBE.2020. 4855 JEHIFR A R «
Ay A BREE F DY RE IR S b, <
Ak S 58~61H )

[71Zoglin, R. 2010. Stand-up Comedy. Wikipedia.

© 590680 o



Linguistics sES2

On Deconstruction of US Government's

Response to Coronavirus in Stand-up

Comedy by Conversational Implicature
Theory

ZHANG Liwen MA Haiying
Taiyuan University, Wuxt, 214100, China

[Abstract] Stand-up comedy is widely spread and popular because of its verbal humor that
closely follows life. Based on the Theory of Conversational Implicature in pragmatics, this
paper takes the stand-up comedy program The Daily Show With Trevor Noah as the corpus,
and analyzes the responses of the US government to coronavirus from the perspectives of co-
operative principles, with the intention of how verbal humor in stand-up comedy is generated
and what tmpact it will exert on the American people and society during the coronavirus
epidemic.

[Keywords] Conversational itmplicature theory; Stand-up comedy; COVID-19 pandemic;

particularized conversational implicature
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A Harmonious Discourse Analysis
of The Secret Garden in Light of Modality System

ZHANG Xing®
Inner Mongolia University, Hohhot, 010031, China

[Abstract] This paper is designed to study Chinese traditional harmonious thoughts by virtue
of Modality System within the framework of Harmonious Discourse Analysis. The combination
of Modality System and HDA might shed light on the further research of discourse analysts.
The Secret Garden is a classic Western masterpiece that plays an important role in showing
harmontous thoughts. Accordingly, this paper chooses several chapters in The Secret Garden
as discourse to explore Chinese traditional harmonious thoughts based on the harmosophy
of HDA, namely the unity of heaven and human (tian ren he yt), harmony is most precious
(he wet gui), and the unity of body and spirit (xing shen he yi). Furthermore, it attempts to
analyze modality resources in selected discourse to present harmontous thoughts implied in

this novel. In short, it is found that, within the framework of HDA, Modality System can be

a tool to study a harmontous version of language.

[Keywords] Harmonious Discourse Analysis; Modality System; The Secret Garden

I . Introduction

As the ecological crisis has worsened
increasingly, harmony becomes a univer—
sal pursuit to all mankind. Harmonious
Discourse Analysis (henceforth HDA) is
proposed based on Chinese tradition—
al ecological philosophy with the core of
harmony. Thereupon, HDA aims to ex—
plore harmonious thoughts implied in the
ecological discourse. The Secret Garden,
a classic children’s novel, is the master—

piece of American writer F. H. Burnett.

DR, &, LA, BIRT G AEHRETS

There are vivid descriptions of the na—
ture, the positive influence of nature on
children in mind and body, and a benign
transformation of relationship among peo—
ple. This paper chooses The Secret Garden
as an ecological discourse to analyze its
harmonious thoughts within the frame-
work of HDA.

With the expectation to condu-—
ct a harmonious discourse analysis in
non—Chinese context, Modality System

is employed as a tool to explore harmo—
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nious thoughts. More specifically, throu—
gh the analysis of finite modal operators
and modal adjuncts occurring in selected
discourse, it finds that, in this study, HDA
proposed in Chinese context is applied to
discourse in non—Chinese context, which
expands application range of HDA and
provides some insights and references for
carrying forward Chinese traditional cul-
ture and strengthening communication
between Chinese and Western culture.

In this study, both quantitative and
qualitative methods are adopted to guar—
antee the objectivity and accuracy of the
results as much as possible. The data
is from chapter seven to ten and chapter
twenty in The Secret Garden. Quantitative
analysis is used to reflect overall distri—
bution of modality resources in selected
discourse. And qualitative method is em—
ployed to further conduct a deep investi—
gation about harmonious thoughts conno—
tated in modality resources.

This paper is in three parts. Section 1
mainly reviews the origin and development
of HDA including the relevant studies on
HDA from aspects of theoretical stud-
ies and empirical studies. Section 2 deals
with the theoretical framework covering
the harmosophy (Zhou & Huang, 2017:
264) of HDA and Modality System. In
section 3, firstly, the harmonious thoughts
in The Secret Garden, coinciding with the
harmosophy of HDA, are depicted. Then,

it analyzes how finite modal operators and

Linguistics sES2

modal adjuncts occurring in the select—
ed discourse represent these harmonious
thoughts.

II. Literature Review

Since the 1970s, linguists have be-
gun to study the ecology and language.
In recent years, Ecolinguistic, as an in—
terdisciplinary, has developed into an
emerging branch of linguistics. Ecological
Discourse Analysis (henceforth EDA), in—
volving criticism of the current ecological
environment problems, is a main method
of Ecolinguistics (Stibbe, 2015). Whereas,
in pursuing a method established on the
basis of Chinese philosophy to study Eco—
linguistics, Huang (2016a: 10) proposes
HDA to emphasize the EDA in Chinese
context focusing on the construction and
discussion of “harmonious discourse”. All
in all, HDA is used to express harmony
stressing the relationship between man
and man, human and other species, hu-
man and nature, as well as language and
nature (Huang & Zhao, 2017: 589).

HDA, until now, has experienced a
process of being explored, constructed,
recognized and developed. At present,
there are two main research directions.
One is the theoretical interpretation and
improvement. For one thing, the ecosophy
and principles of HDA based on Chinese
traditional philosophical thoughts are
introduced. Huang (2017b) claims that
viewpoints of Confucianism towards the

ecology is the ecosophy of HDA. Zhou
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and Huang (2017), through stating the
traditional Chinese Philosophy—Confu-
cian—Daoist, discuss the construction of
harmonious discourse. For another, Hal-
liday's Systemic Functional Grammar is
recognized as the theoretical guidance of
HDA (Huang, 2018: 44). SFL, as the the—
oretical support for HDA, highlights the
intervention function of language to rep—
resent harmonious thoughts implied in the
discourse.

The other is the analysis of specific
discourse from the perspective of HDA.
Because HDA has not been developed for
a very long time, it is found that the scope
of HDA research is very limited. Some
scholars attempt to explore HDA based on
Systemic Functional Grammar, like Zhao
and Huang (2019) discuss the construction
of ecological harmony in Chinese based on
Systemic Functional Grammar, and others
tend to combine HDA with translation.

IT. Theoretical Framework

1. The Harmosophy of HDA

As mentioned in the literature re—
view, HDA is proposed based on Chinese
traditional ecological philosophy, namely,
harmony. Hereby, the harmosophy of HDA
is the connotation of Chinese traditional
harmonious thoughts. Generally speaking,
the harmosophy of HDA can be discussed
from following three aspects.

(I)The unity of heaven and human
(tian ren he y1)

The unity of heaven and human (tian

ren he yi) in Chinese traditional ecolog—
ical philosophy stresses that mankind
should understand nature, respect nature
and protect nature. The harmony between
human and nature actually represents the
relationship between human and nature.
Confucianism, strengthening harmonious
development among Heaven, Earth and
Mankind, believes that nature and human
are mutually connected rather than op-—
posites. Lao Tzu insists on that respect—
ing the laws of nature should be viewed as
the highest criterion, cherishing nature as
well as following the laws of Heaven and
Earth should be taken as the basic guid—
ance of life behavior. To this end, people
should follow the laws of nature, conform
to nature, and maintain harmony with na—
ture.

(2)Harmony is most precious (he wet
gut)

Chinese traditional ecological phi-
losophy advocates harmony is the most
precious (he wei gui), which means that
people should be lenient to others in the
world so as to create a harmonious social
environment. For the sake of safeguard—
ing good personal relationships, Confu—
cian ideology of benevolence (ren ai) em—
phasizes interpersonal harmony. And the
ideology of harmony but not uniformity (he
er bu tong) is also regarded as manifes—
tation to pursue harmonious relationship
between man and man. Taoism, featuring

Actionless Governance (wu wei er zhi), ad—
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vocates avoiding conflicts, achieving social
stability and peace as well as cherishing a
world that people are no desire (wu yu), no
action (wu wet), no dispute (wu zheng) and
that they always show generosity to others
for achieving interpersonal harmony.

(3)The unity of body and spirit (xing
shen he y1)

In ancient China, the unity of body
and spirit (xing shen he yi) means that
people, living in the world, should main—
tain a peaceful and calm state of mind,
meanwhile, should have a good moral cul-
tivation and personality to keep individual
physical and mental harmony. Confucian—
ism encourages people to pursue a noble
and harmonious life through turning in—
ward and reflecting on oneself three times
a day. it also believes that everyone should
take self—cultivation as essential. More—
over, Taoism requires people to eliminate
all estrangements in personal relations,
transcend limitations of secular and nar-
row human relations, as well as always
keep an open mind and an unbiased state
of mind to treat everything in the world.
Based on this, the individual physical and
mental harmony can be achieved.

2. Approach of HDA: Modality Sys—
tem

According to Halliday & Matthiessen
(2004 : 108), modality includes two types,
namely, modalization and modulation.
Modalization can be further divided into
probability and usuality. And modulation

Linguistics sES2

involves inclination and obligation. Prob—
ability and usuality express respectively
the likelihood and the frequency of the
event. Inclination refers to the willingness
to meet the demand, and obligation means
the responsibility to execute the com-
mand. Modalization and modulation can
be represented by finite modal operators.

Modal adjuncts can be categorized
into mood adjuncts and comment adjuncts.
Mood adjuncts indicate meanings to ex—
press probability, usuality, inclination and
obligation. Mood adjuncts are closely re—
lated to the finite and they express mean—
ings associated with tense, polarity, and
modality (Halliday & Matthiessen, 2004:
126). Nevertheless, comment adjuncts are
mainly to render writer's attitude towards
the topic or proposition. More importantly,
there is no absolute boundaries between
mood adjuncts and comment adjuncts.

IV. Analysis and Discussion

1. Harmonious Thoughts in The Se-
cret Garden

Harmonious thoughts, implied in
The secret Garden, is actually the result
of Westerners' long—time exploration and
deep reflection on the relationship be—
tween human and nature, man and man,
individual mind and body. It coincides
with Chinese traditional harmosophy in
the ecosystem. In this part, the harmo-
nious thoughts in The Secret Garden will
be analyzed according to harmosophy of

HDA that is mentioned above.
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(I)The unity of heaven and human

In The Secret Garden, there is a big
closed house and several big bare gardens,
symbolizing the original natural environ—
ment that has not yet been destroyed by
humans. In this place, people are closely
linked and integrate with nature. Through
living side by side with nature, their hearts
are imperceptibly purified.

At Misselthwaite Manor, Ben Weath—
erstaff’ has dedicated his life to caring for
gardens all the time. Children protect ev—
erything in the rose garden. They loosen
the soil, remove the weeds and plant var—
ious flowers, hoping that it will become a
wild and brilliant place full of pleasure
and magic. In addition, the characters
also have a dependent and amicable re—
lationship with animals. Ben Weatherstaff
makes a friend with a robin. And this robin
is made up its mind to make friends with
Mary when it firstly sees her. Dickon, con—
sidered as a member of animals, is even
more of a friend of animals, and always
helps those animals who are in trouble.

This beautiful picture that human is
in accordance with the nature is derived
from human'’s friendship and respect for
nature. Thus, in The Secret Garden, the
author fosters a harmonious relationship
between human and nature.

(2)Harmony is most precious

With the development of modern in—
dustry, the author Burnett realized that

class relation was deeply entrenched in

society, making people cold to each other
and leading to form an inharmonious in—
terpersonal relationship.

Mary, born in India where she is in—
stilled the concept of racism, often beats
and scolds servants. Colin, as the same
as Mary, impacted by that status of young
master at Misselthwaite Manor, requires
everyone to comply with him. Compared
with them, Martha and her families are to—
tally diff erent in that Martha only views
Mary as a lovely child rather than a master
who is superior. And Martha's mother Su—
san Sowerby, giving Colin love and care,
sincerely treats Colin as her son rather
than the young master. The brother Dickon
is even more so. He is always eager to help
Colin and Mary, and his kindness makes
them become more intimate friends. This
family, full of love and friendly with ev—-
eryone, always create a harmonious atmo—
sphere around those who get along with
them.

Moreover, as Mary and Colin have
changed gradually under the influence
of nature, they become more tolerant and
happier to interact with others, which
marks a harmonious relationship between
man and man.

(3)The unity of body and spirit

The Secret Garden was created in the
period that the spiritual world of people
appeared the serious crisis brought by
modern industry. In this novel, it clearly

sees that author creates Mary and Colin,
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to reflect this crisis that people suff er from
mental health problems.

In the beginning, Mary is a selfish,
fretful and bossy child who do not know
how to get along with others, let alone to
help others. Colin is a boy who always
thinks that he will not live long, being
anxious, tyrannical and irritable. It follows
that their inner world, full of willfulness,
seclusiveness, and indiff erence, is dis—
torted despite their material richness. Yet
after the secret garden occurring, Mary
and Colin spend more time out of doors in
the fresh air to play and plant. They close
to nature and cheer for the miracles of
various life in nature, which makes their
distorted inner world disappear gradually.
Under the influence of nature, these two
kids slowly create a harmonious spiritual
world for themselves.

In The Secret Garden, there is an eco—
system in which people have a good men—
tal cultivation. More to the point, in this
ecosystem, as characters’ physical and
mental harmony is achieved by magic of

nature, it shows that the pursuit of physical
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and mental harmony is significant to every
individual life.

2. Representations of Harmonious
Thoughts

(1) Realization of finite modal oper—
ator

It is known that finite modal operators
tend to express the meaning of probabili—
ty, inclination and obligation. In selected
discourse, modals of probability, inclina—
tion and obligation imply some Chinese
traditional harmonious thoughts. Besides,
the three values of modality, namely, high,
median and low show the diff erent atti—
tudes and dispositions of characters in
this novel, to some extent, displaying the
harmonious thoughts. Based on the cat—
egorizations mentioned above, the overall
distributions of modals of probability, in—
clination and obligation can be analyzed.

According to the table, modals of
inclination and probability account for
a large proportion in selected discourse,
which indicates willingness and capability
that characters in The Secret Garden tends

to keep a harmonious relationship be-

Table 2.1 Distribution of Finite Modal Operators in selected discourse

Values Types Finite modal operators Number Total
Probability can’t, couldn’t 11
High 29
Obligation must, have to, mustn 18
will(‘ll), would(’d), won’t
Inclination 90
Median wouldn’t, should, shall 98
Obligation should, ought to 8
can, could, may, might, mayn’t,
Low Probability 66 66
shall, would, should
Total 193
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tween human and nature, man and man as
well as individual mind and body. In ad-
dition, media—value finite operators which
appear 98 times take a large share among
the three levels. It is shown that author at—
tempts to leave a space for readers to feel
the harmonious thoughts implied in the
discourse.

In the following parts, some exam-—
ples are listed to indicate what harmonious
thoughts are realized by using these finite
modal operators.

Example 1: “I shall (probability) get
well! T shall (probability) get well!” he
cried out. “Mary! Dickon! I shall (prob—
ability) get well!”

(Probability: from The Secret Garden,
2011 : 186)

The finite modal operator shall, in
this example, occurs three times to convey
the meaning of probability. More specifi—
cally, the use of shall expresses that Colin
is full of confidence in his future life and
his determination to live optimistically
and positively. Additionally, shall belongs
to the median value, which leaves a space
for readers to feel Colin's confidence and
determination. Hence, by using shall to
express probability, it indicates that Col-
in's confidence and determination to life
brings him tranquility and inner harmony.
He, achieving the unity of body and spir—
it, is no longer the boy who is anxious and
irritable. It reflects a harmonious relation—

ship between individual mind and body.

Example 2: To think that he should
(inclination) actually let her come as near
to him as that. He knew nothing in the
world would (inclination) make her put out
her hand toward him or startle him in the
least tiniest way.

(Inclination: from The Secret Garden,
2003 : 57)

There are two expressions rendering
the modality meaning of inclination and
tendency. Firstly, the finite modal operator
should is used with the subject he person—
ifying the robin, which expresses the will—-
ingness of the robin to let Mary approach
it. It points an intimate relationship be—
tween the robin and little Mary. Second-
ly, the finite modal operator would occurs
with subject nothing conveying negative
polarity, which emphasizes that Mary has
no plan and intention to hurt the robin and
the robin trusts Mary. Therefore, through
the use of modals of inclination, it is clear
that the robin likes Mary and Mary is kind
to the robin, which creates a harmonious
relationship between human and nature
and benefits to achieve the unity of heav—
en and human.

Example 3: “If I went I should (obli-
gation) see your mother as well as Dick—
on,” said Mary, thinking it over and liking
the idea very much.

(Obligation: from The Secret Garden,
2003 : 76)

In this example, the finite model op—

erator should conveys the modality mean—
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ing of necessity and obligation. The use of
should is to show the duty and obligation
that Mary wants to visit Martha's mother
Susan Sowerby and brother Dickon out of
politeness and curiousness if she went to
Martha's home. What's more, should be—
longing to the median value modality is
adopted to put forward suggestions, which
makes the tone of language may not be
strong. Therefore, using should to express
obligation displays that Mary begins to
care for others and be friendly to others.
More importantly, it represents that Mary
creates a harmonious interpersonal rela—
tionship with others.

(2) Realization of modal adjunct

Modal adjuncts can be further divid—
ed into comment adjuncts and mood ad—
juncts. It is an important device to convey
the meaning that connotated in the dis—
course. In this parts, Chinese tradition—
al harmonious thoughts can be explored

through analyzing comment adjuncts and
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mood adjuncts in selected discourse. The
distributions of the modal adjuncts are
shown on the following table.

As is shown in the table, it is clear
that mood adjuncts account for the largest
number of modal adjuncts. Mood adjuncts
occur 393 times. Some of them convey the
meaning of harmonious thoughts, which
will be analyzed in the following. Com-—
pared with mood adjuncts, comment ad—
juncts, covering fewer proportions, fea—
tures subjectivism of the author who wants
to depict the harmonious thoughts in this
novel. Some examples are shown in the
following.

Example 4: “Could I ever get there?”
asked Mary wistfully (comment adjunct),
looking through her window at the far—off’
blue.

(Comment adjunct: from The Secret
Garden, 2003 : 53)
Comment adjunct wistfully belongs to

the type of desirability. It shows the desir—

Table 2.2 Distribution of Modal Adjuncts in selected discourse

Modal adjuncts Instances Number
elaborately, hurriedly, attentively, slowly, quickly, 82
Comment adjuncts privately, sufficiently, impolitely, softly, stiffly,
wistfully, fortunately, curiously _
no, not, so, perhaps, sometimes, really, often, ever, 393
Mood adjuncts always, never, certainly, just, already, surely, only, in
fact, just, simply, even, really, actually, nearly, quite___
Total 475
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ability and willingness of Mary to be close
to nature and enjoy the beauty of nature.
Besides, it also stresses that Mary actual-
ly has a deep affinity with nature. Through
the use of wistfully, thereby, it mirrors a
harmonious relationship between human
and nature, which embodies Chinese tra—
ditional harmonious thought, namely, the
unity of heaven and human.

Example 5: It sounded as if he liked
her and was not (mood adjunct) the least
(mood adjunct) afraid she would not (mood
adjunct) like him, though he was only
(mood adjunct) a common moor boy, in
patched clothes with a funny face and a
rough, rusty-red head.

(Comment adjunct: from The Secret
Garden, 2003 : 85)

There are four mood adjuncts in this
example. Firstly, not belongs to the ad-
juncts of polarity, which signals Dickon's
belief clearly that Mary is kind to him
just like he is always friendly to others,
and the second not, expressing a predic—
tion together with the finite modal operator
would, plays an important role in marking
the confidence of Dickon to be liked by
others. Secondly, least, the type of degree
in mood adjuncts, conveys that Dickon ac—
tually does not worry about Mary's dislike
to him. Thirdly, only, expressing intensi—
ty of the mood, stresses the low status of
Dickon from the perspective of context. On
these grounds. it is apparent that Dickon

treats people sincerely and simply in that

he never cares about person’s identity and
is never prejudiced against others. It ben—
efits to create a harmonious relationship
between man and man.

Example 6: She worked and dug and
pulled up weeds steadily, only (mood ad—
junct) becoming more pleased with her
work every hour instead of tiring of it.

(Comment adjunct: from The Secret
Garden, 2003 : 79)

only means the one and the unique
situation, emphasizing Mary's buoyant
and cheerful mood. By using only, it high—
lights that Mary feels pleasant although
she just goes on working. She is no lon—
ger fed up with surroundings. Instead, she
appears delighted to explore nature. In
this process, Mary achieves her own inner
harmony. The mood adjunct only, intensi—
fying Mary's joyfulness, reflects the unity
of body and spirit.

To summarize, in The secret Garden,
it connotates harmonious thoughts reflect—
ing in relationships between human and
nature, man and man, individual mind
and body. And these three harmonious re—
lationships respectively correspond to the
unity of heaven and human (tzan ren he yi),
harmony is most precious (he wei gui), and
the unity of body and spirit (xing shen he
yt) in harmosophy of HDA. Furthermore,
after showing the overall distribution of
modal operators and modal adjuncts in
selected discourse, the representations of

these harmonious thoughts can be realized
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through analyzing these modality resourc—
es.

V. Conclusion

This paper studies and discusses the
harmonious thoughts implied in The Secret
Garden. And it attempts to analyze these
harmonious thoughts through finite modal
operators and modal adjuncts in Modality
System based on the harmonious ecologi—
cal philosophy of HDA. Through analyz—
ing, on the one hand, the three harmonious
thoughts that are the unity of heaven and
human (¢ian ren he yi), harmony is most
precious (he wet gui), and the unity of body
and spirit (xing shen he yi) are unfolded
before our eyes in this novel, which gen—
erates a new understanding of “harmony”
and enriches the connotation of "harmo—
ny". On the other hand, it studies how mo—
dality resources in selected discourse can
realize these harmonious thoughts. Above
all, this paper off'ers a new perspective
to conduct discourse analysis. For one
thing, HDA proposed to analyze Chinese
context is adopted to research discourse
in Western context, and it is found that
HDA, based on Chinese traditional eco—
logical philosophy, is also applicable to
Western context. For another, it reveals
that Modality System, mainly expressing
interpersonal meaning, can be employed
to probe into harmonious thoughts with—
in the framework of HDA, which expands
the application range of Modality System

in discourse analysis. In brief, the combi-

Linguistics sES2

nation of HDA and Modality System is a
new attempt to study a harmonious version

of language.
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RSN EBRIE NAFLS

Curriculum Construction Aimed
at Fostering Students' Virtue through
Education for Discipline of Foreign Languages
against "New Liberal Arts" Background

NAN Fang
School of Foreign Languages, Hebet Normal University, Shijiazhuang, 050024, China

[Abstract] The “newness” of New Liberal Arts lies in the updated requirements of the new
era, the latest development of science and technology and the new global pattern, and
the “emphasis” of it is to construct the training system of higher liberal arts talents with
Chinese characteristics. The traditional liberal arts must adapt to and integrate with these
new changes. The discipline of foreign languages and literature itself is interdisciplinary
and has played a greater role in promoting cultural exchanges between China and foreign
countries and enhancing China's national image. Therefore, the direction and the training
goal of this discipline should be more consistent with the construction of new liberal arts.
As a foreign language teacher, how to guide students to understand and experience western
culture while keeping firm their socialist ideals and cultural confidence, and how to achieve
the all-round virtue-fostering through foreign language education in accordance with the
requirements of "Curriculum Construction Guidelines for Institutions of Higher Learning”,
is a new proposition worth exploring. Based on the author's research results and the relevant
practice of the unwersity where she works for, this paper discusses the possibilities of further
integrating the foreign language teaching with students' virtue-fostering education,
launching new courses and exploring the virtue-fostering elements out of existing courses,
and constructing a specialized virtue-fostering curriculum system of foreign language
education.

[Keywords] Discipline of Foreign Languages; Fostering Students' Virtue though Education;

Student-centered; interdisciplinary
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Teaching SZHHE

The Exploration of the Blended Teaching
Mode of College English Writing
Based on MOOC

CHI Xiuxiang CHEN Aiming ZONG Yanhong
Beijing Union University, Beyjing, 100025, China

[Abstract] In teaching college English writing, teachers may find that English grammar is
the major obstacle so that it is difficult for students to improve English writing effectively.
This essay will focus on improving students' writing by blended teaching mode based on
MOOC, English Grammar and Writing. Through one-year teaching practice, students
English writing is expected to become better.

[Keywords] English writing; Blended teaching; MOOC; English grammar
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An Integrated Approach to English Interpreting
Teaching in the Ubiquitous Network Environment
--As Seen from One Teaching Unit

WANG Yang
City Institute, Dalian University of Technology, Dalian, China

[Abstract] The widespread use of modern information technology in English teaching has

greatly promoted innovation and effectiveness of classroom teaching. Englishh Interpreting,

as one of the most comprehensive subjects, has significantly enhanced students' practical

ability with its extensive content. Therefore, teachers of English Interpreting should make

Jull use of ubtquitous network environment and information technology, and create a multi-

Jaceted interpreting teaching platform, so as to exert a positive influence on the enhancement

of students' interpreting skills in an all-round way.

[Keywords] Ubiquitous network; interpreting skill; Teaching model
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A Study on the Setting of Senior English
Teaching Key Points and Difficult Points from
the Perspective of Piaget's Cognitive Theory

XIE Yan YAO Guizhao
School of Foreign Languages, Gannan Normal University, Ganzhou, 341000, China

[Abstract] The setting of teaching key and difficult points ts not only an essential part in
instructional design, but also a yardstick to measure teachers' teaching effect and teaching
quality, which reflects teachers' teaching ability and their interpretation of teaching
matertals. In various instructional designs, open classes and real classrooms, there are
common problems such as unclearness of boundaries and mixture of key points and difficult
points in teaching. From the perspective of Piaget's cognitive theory, this article uses the
concept of asstmilation and adaptation, combining with examples from NSEFC to explain
the setting of key points and difficult points. The article also gives advice for breaking
through the key and difficult points from three aspects, including the text, the examination
paper and the learners, which aims at providing a theoretical perspective for teachers to
grasp the key points and difficult points so as to improve the effectiveness of teaching.

[Keywords] cognitive theory; break through the key points and difficult points; assimilation;

adaptation
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A Comparative Study of Learning
Engagement Between Flipped Classroom and

Traditional Classroom for English Majors
MA Yanwen WEN Jiyu LUO Xinyue
Dalian University of Foreign Languages, Dalian, 116000, China

[Abstract] Based on the framework of learning input theory, this study conducted a survey of
60 English major college students through questionnaire data analysis and semi-structured
interviews, and found that online flipped classrooms have a positive impact on students'
learning input, and further explored the underlying factors. The reasons and the suggestions
for reference are devoted to the development of diversified classroom teaching models, thereby
enhancing the level of classroom engagement of English majors.

[Keywords] Flipped classroom; Learning engagement; English
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The Necessity of Learning Strategy Training
on Vocabulary Learning in Chinese EFL
Context

Li Mian®
Yunnan Normal University, Kunming, 650500, China

[Abstract] This paper begins with an introduction and discussion on the current problems

with Chinese English vocabulary teaching and learning. Then, afier briefly defining the

terms of learning strategy and learning strategy training, it introduces Effective versus

ineffective learners, followed by a discussion on the necessity of learning strategy training

in Chinese EFL context.

[Keywords] English vocabulary learning; learning strategies; learning strategy training

L. Introduction

1.The Significance of Vocabulary and
Introduction of Terms

The importance of vocabulary has
been referred to by various researchers.
Folse (2004) refers to vocabulary as the
most important aspect in learning a lan—
guage. Lewis (1993) notes that vocabulary
is basic to communication. However, he
continues to point out that vocabulary is
often seen as the greatest problem by sec—
ond language learners.

The Chinese teachers and research—
ers have realized problems Chinese EFL
learners have in learning vocabulary as
well as the importance of it. Considerable

research has been carried out on teaching

OF s, %, ALz, #0, A7 @ BAESE

methodologies in hopes of helping learn—
ers facilitate their second language vo—
cabulary learning.

However, only emphasizing teach—
ing methods is not enough, because when
teachers are making efforts to improve
their teaching, many of them are likely
to overemphasize their own perspectives
and ignore the perspectives of learn—
ers. As is pointed out by Chamot (1987),
learning usually involves the collabora—
tion of two people—a teacher and a learn—
er. "The teacher cannot do it all alone".
Therefore, in recent years there has been
an increasing interest in shifting the fo—
cus of the teacher—centered classroom to

a learner—centered one (Rosna & Shar—
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ifah,1994), and the concept of learning
strategy and learning strategy training has
captured increasing attention, not only of
western language teachers and scholars
but also Chinese ones in an EFL context.

2. Definition of Terms

(1) Learning Strategy

According to Oxford (1990), The word
strategy generally means a plan, step, or
conscious action toward the achievement
of an object. Learning strategy is defined
as "behaviors or actions which learn—
ers use to make language learning more
successful, self-directed and enjoyable”
(Oxford, 1989).

This definition not only points out
that learning strategies are learners' be—
haviors or actions, but also contains the
positive eff ects strategies have on learn—
ers' language learning.

(2)Learning Strategy Training

According to Nuttall (1993), the the—
oretical foundation for learning strategy
training was a social—cognitive model of
college learning and teaching developed
by McKeachie, Pintrich, Lin and Smith
(1986). This model hypothesized that stu—
dents' knowledge of learning strategies and
their motivation lead to both engagement
in learning and academic performance.

According to Oxford (1990), strategy
training is also called "learner training”,
"learn—to—learn training" and "learner
methodology training".

From these definitions, one can see

that strategy training involves teaching
learners how to learn and teachers how to
facilitate the learning (Li, 2000).

II. Defining the Problem

Vocabulary has been regarded as
one of the most important parts of English
learning. However, many EFL learners in
China, especially college students who are
supposed to acquire much larger quanti—
ty of vocabulary to cope with CET Band 4
and Band 6, find it hard to learn and re—
member words.

Yuan Fengshi et al. found that
non—-English majored students are us—
ing very limited strategies when they are
learning. According to Huang Guowen,
Chinese English teaching has been ignor—
ing the cultivation of students' strategies in
learning. He also suggests students' moti—
vation and attitude should be taken into
consideration in the process of teaching.

Xu Jingfen and Wu Weiping con—
ducted an investigation of college English
learning inadaptability of 350 first—year
non—-English major undergraduates. One
important result shows that the first—year
non—-English major undergraduates can—
not adapt to the large quantity of English
vocabulary. To assist them to solve this
problem, teachers should try to cultivate
students' autonomous learning ability, and
teachers should try to advocate their stu—
dents' positive learning attitudes.

The author of this paper have long

found that many students feel frustrated
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and some of them even have lost their in—
terest or desire in learning English, which
is mainly due to the large quantity of vo—
cabulary they are supposed to acquire.
Many of them report that they do spend
much time remembering new words, but
soon forget them. The fact is that for al-
most all students, vocabulary learning
strategies they are using are usually con—
fined to repeating words. They are not able
to use other strategies which may be help-
ful to each of them. As Yang Jian (2004)
discovered, students are not satisfied with
many of the strategies they most frequently
use, and they have not used or even have
no knowledge of many strategies they con—
sider useful.

III. Effective Versus Ineffective
Learners

Researchers have been doing inves—
tigations on the diff erence between ef-
fective and less efficient learners' learn—
ing strategies, and the characteristics of
eff ective learners.

Some EFL teachers wonder why
some students can learn L2 easily while
some others find it difficult. O'Malley and
Chamot (2001) found that in general, more
eff ective students use a greater variety of
strategies and use them in an appropri—
ate way which enables them to complete
the language task successfully, while the
less effective students not only use few—
er strategy types but also use inappropri—

ate strategies for the task, which does not

Teaching SZHHE

lead to successful task completion. More—
over, eff ective students were "purposeful
in their approach to a task, monitor their
comprehension and production for overall
meaningfulness rather than only for indi-
vidual components, and effectively use
their prior general knowledge as well as
their linguistic knowledge while working
on a task".

"Good language learner" studies
show that such learners consistently use
certain types of learning strategies, but
they do not use a single set of strategies
(Oxford, 2003). Good learners use an ar—
ray of strategies, matching those strategies
to their own characteristics such as their
learning style, personality and cultur—
al background, and they develop combi-
nations of strategies for their individual
needs (Oxford, 1990).

In the comparison between the ef-
fective and less eff ective learners in their
use of learning strategies, the positive ef—
fects of strategies have become obvious.
Oxford (1990) states that strategies "are
tools for active, self—directed involvement,
which is essential for developing commu—
nicative competence”. And learners who
use appropriate learning strategies have
greater self—confidence and learn more
effectively. And after Green and Oxford
(1995) investigated the patterns of vari—
ation in strategy use by students at dif-
ferent levels of proficiency, they found a

significant relationship between strategy
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use and language learning success. They
concluded from their study that active use
strategies help students attain higher pro—
ficiency (cited in Nunan, 2001).

IV. The Necessity of Learning Strat—
egy Training

The success of good learners lies in
their frequent and adequate use of learn—
ing strategies and there is a strong asso—
ciation between strategy use and learning
proficiency. But students are not always
aware of the power of consciously using
L2 learning strategies for making learning
quicker and more eff ective.

Some less effective learners tend
to blame their present failure in study-—
ing L2 on "not having talent in learning
language”, "not having a solid foundation
in language knowledge" or "not having a
good teacher". Even when some of these
learners have realized that their unsuc-
cessful learning experience is partly due
to not having found some efficient learning
strategies, and try to consult their peers
who seem to learn successfully, help they
may get is very likely to be temporary
and limited, which can not lead them to
success. The reasons could be: first, the
learners who consult others are probably
not expert in interviewing. That is to say,
they may begin with "Could you just tell
me how you have acquired your reading
skills?" General questions like this may
not help those being consulted to reveal

their learning strategies fully and clearly.

Second, not all strategies suit every learn—
er. According to Ellis (1994), a number of
individual learner diff erences and situa—
tional factors are related to strategy use,
such as motivation, beliefs about language
learning, personality and language pro—
ficiency. Not all learners automatically
know which strategies work best for them
and they may be misled. Third, even if
learners have collected some good strat—
egies from their peer learners, whether
they can master those strategies becomes
another question. They may feel at a loss,
thinking what on earth they can do to use
those strategies with the language task
they are encountered with. They may lose
their heart in keeping on trying the strate—
gies because they cannot always find sup—
port from others. Or they do not know how
to transfer the strategies to other language
tasks. Cook (2000) suggests that strategies
be explained to them to equip the stu-
dents with the means to guide themselves,
so that they can take on responsibility for
their learning such as choosing their goals,
controlling the teaching methods and ma—
terials and assessing how well they are
doing themselves.

Therefore, a formal and systemat—
ic strategy instruction is needed. Teach—
ers can help them develop an awareness
of learning strategies and enable them to

use a wider range of appropriate strategies
(Nyikos & Oxford, 1993, cited in Oxford,
2003).
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V. Conclusion

In the context of Chinese EFL teach—
ing, although the study of learning strategy
is not new in China, the training of it is
scant. Therefore, Chinese teacher should
further realize the necessity to provide
learning strategy training in their teaching.
And training programs can be designed
to introduce more learning strategies or
methodologies to the students, through
which students will be able to employ
more learning strategies and know how to

learn, and their learning can be facilitated.
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The Teaching Plan of Big Cat Babies

Teaching . o i
Teaching Activities Time
Procedures
1. Show students a picture of a baby cat and ask students “What's this?”.
Students answer “It is a cat.” or “It’s a baby cat.”
. 2. Teacher asks students “Do you know big cat babies?”. Students can .
Pre—<reading . o 2 min
express their opinions.
3. Show students the cover of the book: These are big cats. Let's read a
picture book and know more about big cat babies.
1. Students read the book themselves to have an overall understanding of
the whole book.
2. Teacher reads the book again and helps students to work out the new
words and understand the picture book.
3. Ask students to find information about lion, leopard and cheetah and
W hile-reading finish the worksheet. 15 min
Big cats They live | They like | Mothers Babies W hat else
Lion
Leopard
Cheetah
4. Check the answers.
Teacher asks students two questions and let students answer the
Post-reading duestions: . . ) 5 min
- 1. What are the big cats in common?
2. Do you like baby lions?

e 59126 Qg0




TER AR, R
B 1 B SRR LA S B O A R
[FIRERYRE ST WRFTHRBL, BIRESeREA
ACH] LR B A i B BB E
M SCibak, fEfE A R BT, B
LB St B SO TR A (1
o SR N AR B O A
L, TERE A A R, SRR
RAHEREI R E] T 5o DERRAR AN [ 5L
I, MRS AR AR, AT
VAR AR Y B BILER T B B B R
et ST DA v B 2R SRR B R O A
O, AR TR R ] AR B S R .

R LPTIR, R AR SOF %
WAL BLAE A B AT, A B TR,
A B R E SR Y B R e T
e B BER B A A O, AT
B al R A P RE BLER . ] R
JEREAA A AT E BIREA R, MR R
AEHM A RR T, S B B RE

Ko

References (5-% 3_EK)

[1]Bartlett, F. C. 1995. Remembering: A study
in Experimental and Social Psychology. Cambridge
University Press.

[2]Bishop, R. S. & Hickman, J. 1987. Chil-
dren's Literature in the Elementary School. New
York: Holt, Hartline.

[3]Matsui Nao. 1997. My Picture Book. Hu—
nan: Hunan Children’s Publishing House.

(FaJE EL.1997. <R Al 3 iy 1R -]
R/ AR S A )

[4]Nodelman, P. 1988. Words about Pictures:

Teaching SZHHE

The Narrative art of Children's Picture Books. Ath—
ens, GA: University of Georgia Press.

[S]Nodelman, P. & Mavis, R. 2003. The
Pleasures of Children's Literature. Boston: Allyn &
Bacon Press.

[6]Piaget, J. 1967. The Children's Concep-
tion of Space. New York: W.W. Norton & Company
Lid.

[7]Wang, Q. 2017. Graded Reading Teaching
in Primary School English: Significance, Conno-
tation and Approaches. Beijing: Foreign Language
Teaching and Research Press.

(E#.2017. /NSRRI B H 0
oo WIRELRIEY | JURTHNEHE BT SE R
1)

[8]Xu, M. 2019. An Action Research on the
Application of Picture Books to the Teaching of
Primary School English Reading. M.A .Thesis,
Changchun: Northeast Normal University.

(TRE.2019. <HAATE/NEEERE B S A2
JEHIEATEINE STy R AL AT S AR 3y
)

[9]Yuan, X. F. 2006. Let Children Love and
Desire—the Concept and Practice of the Devel-
opment of "Picture Books for Happy Reading"
Course. People & Education.

(RIBEIE.2006. 7% 1 1 25 B Bl B — ©
ARG R AR B 3R 00 B S BT I, N R

I

@/@\@ 127 @/@\9



RSN EBRIE NAFLS

Joy to Read, Happy to Teach —the
Application of English Picture Books

in Primary School

XU Min
Qingdao Jilong Road Primary School, Qingdao, 266071, China

[Abstract] Reading is an indispensable way of language input in language learning.
Learning to read English is not only an important way to form students' language ability,
but also an tmportant basis to promote their physical and mental development. The English
Curriculum Standards for Compulsory Education prescribes reading objectives at all
levels and puts forward step-by-step requirements for the reading ability of primary school
students. Current textbook reading does not meet students' reading needs. With the authentic
language, English picture book is a good choice in developing students' reading ability.
[Keywords] Picture book; Primary school; English Reading; English Teaching
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Translation

Strategies Employed by the 2015—2019 First-
Prize Works of “The World of English Cup”
National Translation Contest

WU Qixuan® DING Zhangang®
China Women's University, Beijing, 100101, China

[Abstract] "The World of English Cup” National Translation Contest has drawn the attention

of more and more translation enthustasts. The principle of transmigration proposed by Chinese

scholar Qian Zhongshu sets out a viable standard for translation. It calls for preserving

the original taste and spirit while avoiding any roughness and obscurity in rendering.

By exploring and analyzing the first-prize English-Chinese translations of this contest in

light of the principle of transmigration, this paper summarizes three effective strategies,

namely understanding thoroughly, aligning style with meaning, and seeking interlingual

resonance, to cope with difficulties with which translators are generally confronted.

[Keywords] English-Chinese translation; transmigration; strategies; “The World of English

Cup" National Translation Contest

I . Introduction

"The World of English Cup" National
Translation Contest mainly focuses on lit—
erary translation, which tests participants'
skills and grasp of translation. However,
lots of participants cannot get a satisfac—
tory result due to a lack of guidance of
certain translation principles or theories.
Most importantly, they fail to work out ef—
fective solutions to the problems and diffi—
culties faced in translation practice.

This paper is devoted to figuring out

how to produce better translation works

DA%, &, ARAE, ARF . v EFFTE
QT &LE, B, a4k, A e. MFLHhETHE

under the guidance of the principle of
transmigration. It first elaborates the
principle of transmigration, a renowned
translation theory proposed by Chinese
scholar Qian Zhongshu. Then it analyzes
the difficulties in translation practice and
takes the first—prize works as examples
to summarize a series of practical strat—
egies, namely understanding thoroughly,
aligning style with meaning, and seeking
interlingual resonance. Understanding is
the prerequisite for producing any trans—

lations, without which the rendering is

AR ALA20204 F 4T F Bk 5 AR HT A SRR B AT TRR
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likely to be unfaithful to the original texts.
Aligning style with meaning, as another
critical element in achieving transmigra—
tion, serves as an accessible tactic in refin—
ing the translation. Bearing the top priority,
seeking interlingual resonance bridges two
distinct cultures and creates a sense of fa—
miliarity for the target language readers.

II. Qian Zhongshu's Principle of
Transmigration

Qian Zhongshu is an erudite scholar
who has a distinct perception of translation.
In 1980s, he put forward the principle of
transmigration in "Lin Shu's Translation"(
(MEFPROENEED)'. He demonstrated that
the highest standard of literary translation
is "hua" (fk ; to sublimate). When trans—
lating, two requirements should be born in
mind. One is to avoid any roughness and
obscurity in language, and the other is to
preserve the original taste and spirit. These
being achieved, "huajing" (k3% ; transmi—
gration) is materialized in the translation
(Qian, 1985).

Qian considered transmigration as
the highest standard of literary translation.
In his opinion, transmigration means "the
transmigration of the soul" of the original
work. That is to say, although the appear—
ance of a work is transformed, the spirit and

core is intact. In other words, a translation

is supposed to be as faithful to the original
as possible so as to seek an echo with it.

To achieve transmigration, a translator
needs to thoroughly understand the origi—
nal work and then overcome the language
barrier and re—create what the author in—
tends to convey in another language, which
requires the translator to fuse the two sorts
of languages and cultures into a unity and
keep spiritual consonance with the author.
The principle of transmigration does not
merely emphasize on spirit, instead, it also
pays attention to the form. However, this
does not mean to damage the essence of the
original for the sake of the form. In Qian's
view, the form should be in correspondence
with the meaning (Qian, 1985).

In the preface of A Record of Arts ({iR
H§EY), Qian Zhongshu argued that the
mind of Easterners and Westerners is sim—
ilar. It demonstrates that the nature of hu-
mankind is identical or interlinked, which
lays the foundation not only for the com—
munication between the East and the West,
but also for translation (Yuan, 2017). In
this sense, the principle of transmigration
means actually to break down the barriers
of two diff erent cultures, and brings about
transcendence.

Another aspect of this principle is that

the translator should make target language

1 "Lin Shu's Translation": {(##F 49 %03%), a passage from 1979 edition of Four Previous Passages (refer to{# 3w ) L ik

F& HRAL) by Qian Zhongshu.
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readers "feel at home", which is seen as

the psychological basis of transmigration.

Hence, a translator must have an acute

mind to extract the core idea of the orig—

inal work as well as being highly adept at

both source and target languages. Qian's
2

translation of Goethe's "Ein Gleiches"? is

a case in point:

Ein Gleiches

by Goethe

Uber allen Gipfeln

Ist Ruh,

In allen Wipfeln

Spiirest Du

Kaum einen Hauch;

Die Vigelein schweigen im Walde.
Warte nur, Balde

Ruhest du auch.

AW

PEHE T BF

TORMCACK, Bl R L BA
FoMRE AR, FIRARERAR
(Yuan, 2017)

In a sense, his translation gives Chi-
nese readers a dimly familiar feeling as if
they had already known the poem. Qian
expounded that Goethe's poem is sur—
prisingly similar to that of Tao Yuanming
(365A.D.—427A.D.), a well-known poet of
the Eastern Jin Dynasty, in respect of the
meaning and tone, and this similarity is

quite crucial for a translator to grasp. As

Translation B =

Qian has considered, a translation is sup—
posed to make readers rejoiced as if they
have met an old acquaintance.

Il. Effective Strategies Employed
by the "The World of English Cup" First-
Prize Works

From the perspective of the theory of
transmigration, this chapter analyzes the
first—prize English—Chinese works of "The
World of English Cup" National Transla—
tion Contest in recent 5 years and sums up
three effective strategies: understanding
thoroughly, aligning style with meaning,
and seeking interlingual resonance.

1. Understanding Thoroughly

The principle of transmigration
calls for preserving the original meaning
and spirit on the one hand, and render—
ing smoothly on the other hand. Obvi-
ously, understanding is the prerequisite
of achieving the ideal. Understanding is
undeniably the foundation of translation.
A false understanding is prone to cause
irreversible consequences including lead—
ing readers astray and a bad reputation to
the translator. Generally, a language is
composed of words. Hence, an excellent
translation cannot go without thorough
understanding of each word. A seeming—
ly negligible misunderstanding of a small
word may probably lead to ambiguity or
reverse in the whole meaning, which is
extremely irresponsible to target lan-—
guage readers. The original English text
of the 10th Contest (abbreviated from "the
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10th "The World of English Cup' National
Translation Contest, similarly hereinafter)
is a prime example indicating that each

word deserves accurate understanding.

Example 1:
I long to stylize language such that
it becomes a new encounter for the reader

and honors the idioms of our age.

&ﬁ%zn =] UZ%’«’HE’JJV‘%
AEE LA R B, Hﬁ%méiaﬂaﬂ’ﬁ
BRI E R

The key point lies in the words "hon—
or" and "idiom". Most of the participants
render "honor" as "% H" (respect) or "E{
" (show respect for), resulting from an
inaccurate comprehension of the word in
the context. From "I long to stylize lan—
guage...", it's clear that the author does
not intend to show respect to or pay trib—

On the

contrary, he hopes to make innovation in

ute to "the idioms of our age".

language. Therefore, the implication of
the word "honor" here is to add luster to
"the idioms of our age". As a result, it is
far better to render "honor" as "$45%" (add
luster to). Apart from "honor", the word
"idiom" is worth a notice. A large number
of participants take "idiom" for granted

u S 2

and simply render it as "& 55" (a group of

words whose meaning is diff erent from the
meanings of the individual words) with—
out contemplating comprehensively. The
Oxford Advanced Learner's English Chi-
nese Dictionary (8th edition) defines "idi—
om" as: the kind of language and grammar
used by particular people at a particular

time or place (Hornby, 2014). Taking the

context into consideration, then “&E 5 " is
evidently more suitable than " 35", In a

manner of speaking, the reference trans—
lation is advisable:

CHTE R RS R AR S
waEEoR ) B R R B, RS IRAMT IS R
RFE S DG (Ren & Wang, 2019)

Tense is another indispensable es—
sential in English, which appears hard to
master for many Chinese learners. Among
the 16 tenses, Chinese generally lack true
understanding of the present perfect tense,
thus leading to mistranslation. In the 8th
Contest, there is an intractable detail of

this tense:

Example 2:

All the modern historians from Marx
to Spengler have identified the contempo—
rary phenomenon of emigration. Why add

more words?

2 "Ein Gleiches": a poem from Goethe's poetry anthology Wandrers Nachtlied.
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Two translation versions are listed as
follows:

PR e B B AR, BT A B
JRE S B SRR T AR RO R I A
TEo AR Rt R 2L 5y b mymg?

T 55 e S B S M A Y B A 3
R EBFHER T EERH LR, K
HNEERET, LA B
(Lin, 2017)

The challenge lies in the second sen—
tence. Lots of participants feel bewildered
due to the fact that the subject in here is
indeterminate. Actually, once the pres—
ent perfect tense is grasped, the problem
will be smoothly solved. In grammar, the
present perfect tense "is used to talk about
things which happened before the time one
is speaking or writing but are relevant to
the present situation, or things that began
in the past and are still happening with an
emphasis on the impact on the present."
(Collins, 2018) According to Lin Yuan-
biao (2017), the impact on the present,
in effect, means to foreshadow what will
be talked about in the following. In other
words, there exists an extended relation—
ship between "have identified" and "add
more words", from which it can be implied
that "identified" should be taken as "dis—
cussed”, not "confirmed" or "discovered"
as is adopted in the above versions. A su—
perior version is as below:

PITAT B B B S, RS e A

Translation B =

AR, BESHANDERBR
A BRI . BRSO 3R AR
77 (Zhang, 2017)

2. Aligning Style with Meaning

The principle of transmigration calls
for faithfulness not only in the content, but
in the style as well. The style of a literary
text, in a sense, is the lifeline. Hence, in
literary translation, the style is as vital as
the meaning, and it is unrealistic to sepa—
rate style from meaning.

To a passage, the title, like a gateway,
is of utmost importance. As a proverb goes,
the title is to a passage what the eyes are to
human. In Literary Translation, A Practical
Guide, Clifford E. Landers (2001) states
that "since readers generally assume the
title is indicative of the theme of the work,
a bad title can color or even falsify their
perception of its meaning." An arresting
title contributes largely to the success of
a translation. Hence, a translator must pay
heed to the title and take it as a top prior—
ity. Aligning style with meaning in a title
graces not only the title itself, but also the
whole work.

An appropriate instance can be
found in the 9th Contest. The title in the
source language is "The Whoomper Fac—
or", which is really a Gordian knot. The
word "whoomper" can barely be found in
any dictionary, therefore it is obviously a
new word coined by the author. In En-

glish—Chinese Dictionary compiled by Lu
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"

Gusun, the explanation of "whoomp" is
RAFMEZ | RDIARAE" (a sud-
den blare or a low crack). With an affix
"—er", one can conjecture that "whoomp—
er" means something that makes deafen—
ing sounds or growls. From the description
in the whole passage, it can be inferred
that "whoomper" refers to something like
a blizzard which is much heavier than a
general storm. Besides, the word "bliz—
zard" is already used in the original pas—
sage, and is generally translated as"#& i
" 5o it's unsuitable to use "ZEHEH"
again to translate "whoomper". And now
that "whoomper" is a word coined by the
author, the translator may as well coin a
Chinese word, such as "#3" or "Z1EH",
to correspond to "whoopmer”. On the one
hand, the style of the title is preserved,
and on the other, its meaning is precise—
ly conveyed. The word "factor” is another
knotty problem. In effect, "the---factor"
is a phrase. According to The New Oxford
Dictionary of English, it is "used to indi-
cate that something specified will have a
powerful, though unpredictable, influence
on a result or outcome" (Han, 2018a). The
translator is supposed to deduce from the
context that "factor" suggests whoopmer's
huge impact on people's way of life. Hence,
it is highly desirable to render the title as “
BOEAB#ES" (Han, 2018b), "ZUH2 "
(Ding, 2018) or ““FH ' ZWb" (Yao, 2018),
which are absolutely faithful both in style and

in meaning.

The 7th Contest chose "Great Pos—
session" as the E-C translation text. It is
an excerpt from Aldo Leopold's A Sand
County Almanac, regarded as a natural—
istic masterpiece that rivals Thoreau's
Walden. As far as the essay is concerned,
its bright style is the most striking feature
and should be portrayed in the translation.
Take the following sentence as an exam—

ple:

Example 3:

More often we see only the inter—
weaving darkened lines that lazy hoofs
have traced on the silken fabric of the dew.

W2 W, FAE B A HCA PR
S0 %) B A i i I L B 11952
AR G (0 R

Obviously, the above lengthy trans—
lation is severely affected by the En-
glish sentence structure, thus missing the
sense of beauty. In respect of this prose, a
translator should attempt to maintain the
ethereal style while being faithful to its
content. It is not desirable to barely fo—
cus on meaning, and style should never be
neglected. The following manipulation is
worthy of a reference:

1738 H A BT R, AN e — AT
e S AR Y LB ED L IR AR A Y
PAE T K AT i BT A 2
i, (Wu, 2016)

Another instance is listed below:
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Example 4:
We sally forth, the dog and 1, at ran—

dom.

FANFE A S BE AT T

It is clear that this rendering cannot
match the style of the prose. Actually, a
kind of relaxing tone pervades this seem—
ingly manageable sentence, but too insip—
id language in the translation harms the
rhythm and fails to delineate the glistening
style. A translator might as well impreg—
nate the translation with a lingering charm
that perfectly corresponds to the unique
taste of the prose. The following rendering
is worth a reference:

ATy, B I, BERm
17 o(Wu, 2016)

3. Seeking Interlingual Resonance

As Qian Zhongshu pointed out, the
East and the West is, to a large extent,
interlinked regarding the nature of peo—
ple's thought. That is to say, what an En—
glish author expresses is likely to be cor—
respondent with that of a Chinese author.
Hence, in the case of literary translation,
it is highly crucial to extract the core ideas
of the original work before reconstructing
vividly and expressively in a way that is
familiar to target language readers.

In the 6th Contest, the last sentence
of the 12th paragraph is noteworthy:

Translation #

Example 5:

But her garden has reminded me of
mortality; gardeners and the gardens they
make are fragile things, creature of time,

hostages to chance and to decay.

Two translation versions are listed

below:

(ERCI P AP E b S eI DAY
i, FlAE AR AR R AR e 55 2
Yy, R R . ariE B T A
.,

SR, Wb AR R A FR AR AL IE T,
ui@TAﬂT@ﬂET%—%m
AT R R Ay, HR A I R

&Eﬁ(o((}ao, 2015a)

The translators here definitely have
understood the literal meaning; howev—
er, they just fail to grasp the underlying
pathos between the lines. The author wit—
nessed the exuberance and desolation of
the garden, which was reminiscent of vi—
cissitudes and transience of life. Further—
more, the outpouring of sorrow in the es—
say is analogous to that in "Preface to the
Collection of Poetry at Lanting" ((Rh=4E
J¥))by Wang Xizhi (303A.D.-361A.D.),
a poet of the Eastern Jin Dynasty and
"The Autumn Sound" ({FKEFHK) )by Ou
Yangxiu (1007A.D.-1072A.D.), a poet of
the Northern Song Dynasty. Both Chinese
works lament the transient life and vola—

tile world. Hence, a translator is supposed
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to convey the intrinsic sentiment in his
rendering. The translation below is more

palatable:

SR, Wb I 38 A [ 48 R TR AR 21
BRE, MBI FEAE N S IS 1 AL R
HMGBERIRAL, JIWs 2z &Y, h
ST, Z % (Cao, 2015b)

Another example comes from the 7th

Contest:

Example 6:

Expanses unknown to deed or map
are known to every dawn, and solitude,
supposed no longer to exist in my county,
extends on every hand as far as the dew
can reach.

BLYRRNH f] OR R R, B
ERUIHE S s A L) R U A AR
AOIEL, A4 SRR R

There is no doubt that the transla—
tor has grasped the meaning, but what he
missed is the deeper implication. Judging
from the whole essay, the author shows his
love and respect for nature through the
depiction of a morning of Sand County.
The author lives a life of ease which ac—
counts for the idyllic style in the essay. A
poetic tone can better echo with Chinese

readers, for instance:

FG AN L BEAR ] Y ks
e, HCW B KB IR 7

AR i B B AR, A LA R AEIE vb
e B, AR — R
Pk F w3 T ERERY  (Jiang, 2016)

In the above translation, "fEiEG
5" reminds Chinese readers of a poem
"A Spring Day"({(&H))by Zhu Xi
(1130A.D.-1200A.D.), a renowned poet of
the Southern Song Dynasty. In the poem,
Zhu Xi describes the picturesque scenery
that makes him refresh. Moreover, the lat—
ter part of the translation gives readers an
impression of peace and leisureliness just
as shown in "The Zhongnan Villa" ((#
SZY )by Wang Wei (701A.D.=761A.D.),
in which the poet of the Tang Dynasty de—
picts his tranquil life of a recluse in the
Zhongnan Mountain and expresses his

love for nature.

IV. Conclusion

"The World of English Cup" Nation—
al Translation Contest provides a platform
for translators to exercise and hone their
competency and dexterity of translating.
The principle of transmigration exerts a
positive eff'ect on translation in that the
quintessence of this principle off ers pro—
found insights for translators to under—
stand translation and their unique role.
Hence, the principle of transmigration
can not only guide but also refine trans—
lation. And it makes exploring the first—
prize works of "The World of English Cup"

National Translation Contest feasible and
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rewarding. To achieve transmigration,
preserving the original spirit and taste is
all the more important. Keeping style in
line with meaning, indeed, adds leaven to
a piece of translation in terms of both the
title and the whole passage. Last but not
least, seeking interlingual resonance is
the soul of transmigration, which requests
the translator to be totally familiar with the
cultures involved, and to be competent to
reconstruct the target language vividly as

well.
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FRAFEMRARA T (R ) SO
SN

RAM T B B
&5 KMER £ 4 214000 F B

B E. AL TR2E02H, A28 (A=) 5334,

VAIRE A TS 32 4tk ) BN

L RPN E FRAT AR LR, HoA T FRHEREREFAR, WK ELEN

ﬁﬁ%ﬂ?%g'{mg‘, i{u,’éﬁ%ﬁ%;’:ﬁ\ é\%””ﬁ\ %ﬂgxﬁnﬁﬂgq
(HIF) 5 5 WFR%

Bﬁﬁ%ﬁj r Bdn EC%:%_'J\;

—. 5l8®

HEPREEY JRTR B E R
RE FE AN, MR 758
B SCEEN R AR, HA R
B SR e ERERAGEA
BAURIER “DI%” ) [BE 0T
BHBEIE . TS R R A
A H A PR S BN ER
FERA B RN IR IR AR T A Y
TnM W AR T G R AR A, iR
PSR R AR R B A, A A
JE I RIS M RERG (AR R ) i AR
S e B — TR . REH TR
A BRI RS, REHEAGE
FeE AR MR FBLURESC
AERNERME LRI HET <4t
Pty A MAETEEA ) HFIE1980
B Cyril BirchhiRAS, SRR 2 19944F 1
MR SRR e AR RE A, BE1£20004F 7
PR E AR R T A C R4, iR

Ok, B, KA, T @ EEMFNL
Q#r B, %, WH, RS E: EEMF ARG

2201 348 H i Y &7 Tl 48 e A 1Y 3%
Ao WNAAE B il BT Z i E 1] THE 5Ly
K= T, POEHRT G
() F RIS 2 LR R 1 R
BEmay i) Ff BEAEAT A0 HT o PRI AR SCARE R
PR A, ST CHPRE
S E R # R, LSS ARSI
th “EET R, BT T
TEAR R 58 030, KA1 5 Fam B R O
5 o

—. EREETRGIR

B IErr UL S th Py 7E s 1 1Y
FARTCR , Wi FRaF N RIRE & A8 S )t
I, HARFFE FEFN R HEY L
JREABAE M Ay SCR PR IE BRI R
Z27 W “ERIHEEME. i
—fERe RS R LB R —— TR
FRREFR Z FHliEl o AN B b VG ofE
. A IS REER”  (Pound, 1970
92); FRIGNER: “BLEZET

© 59138 Qg0



oy st SRR LR RS M R A R T Y
Hgy, WS AE H RE B AR RS SR A
Bl 7 (Dufrenne, 1973 : 345); TFKE
REH R “BREERER
SEE B A, R, IR
AT 5 o PN 200 ) 3 33 R B R
7 (Xia, 1993 : 165-166). GRIHEH &
BLETT TRBLEmNAE, BET
]y MR B ) R R A N FE
17 75 B 2 180 55 ) A % 58 B L v ok il
EmEAR “BEhzg” 8 bz
27 o —ER S, BERATDERE
o LR S, AR, WeT IR
H 2218 8 7 5 i R ) R AR
(Zhang, 2006 : 104-111). % AR
T 1 B 2 AT R — 1 SR —
FEIE 2 B4, AT i [R) MGl FH 36 Al
(AT XY B 5 AR S 1t 76 T o

I8 P ) T 4 B R AR 9T R B 5
o RGCTE AR AR . BRI ERE R
FEIUR MRS T [, HF5e s
FEAEREREE . RS TR
o i SRR, SRR R E R
My =T A A 36 2 Y A A
5T, 1R T AR R R RN
A, PN AF Ak B 1Y) 2 5L RE AL A
TR BHEE, R R e R R H
BRI 2 A SRR
BRIV RRE, B
HHAY SIS (Li & Li, 2009 : 58-61); J&i7E
FE 2 3% FI Hy n] DL It k. B
R W A 33 b AR RN A TR S R A
(Zhou & Huang, 2010 : 132-135); {H¥}
TEREMMEREENE AR, R
i 22 A0 A Bt el v A 2 AR S

Translation

B EMhAlE Fmms R A ETr
& T BBt s AT 18 fh B g
TERIE T RsEsenymiRy, daRIE T8
ELNIETRE

=. PO BN IE nm At iR

A TS iy B i e 90 2 FY Lak of £ 11
Johnson$i 1Y, 58 RS 58 K B may B {5
b I AN A o {5 A o gy L1 B
RS S B I S S A R B Y A L
i, BRSSO R R, JF
H Bz A T 3R, 2SO

2 itio (Ye, 2013 : 5-6) [fii Lakoff F1Johnson
R T 58 A B B, A 52
S BER R AT A AR -

“Metaphor is so ordinary that we use
it unconsciously and automatically; as
a result metaphor does not belong to the
category of literature only. In fact, meta—
phors in literature also rely heavily on ev—
eryday ones.”

“Metaphor is not only a matter of
language, but more importantly a matter
of thought.” (Lakoff’ & Johnson , 2003 : 3)
Lakoff &JohnsoniZ. B Fl A 4§, (Target do—
main) FYESFEELRIEY, (Source domain)
FAIL, ROFSMTETEE, sl Hmyata, 18
EAZ ST SN (mapping) (La-
koff &Johnson, 2003).  RJISEAEy 2 AL &
I} (concept domain) Z[HAIMESS (map—
ping) ; TE ML AL R JB T — 4R
PR A (58] AR e R 65 o i i A% 31 55 — 4H
s, Il — R AR 5 BB AR A
o

H s ) B, A e A R B
WA AR SCER R AR, B A B
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AT =F-400 B4 AL SR B T T A 1
BRI, (DERBAGES KER,
BRI SERE I AN R AKEE TS R AR
PE, et A AJE B AL

M, (HA=-BZ) PEZR
AT EIE I T ) R LR i

GRAHAE <GtPhss - B2y ik
ZIEHES R FEMM SR, A
O EA—F B JERRAIBEN
(AR A 2l i v, 3B IE R A — AR EL
PRI E 5 09 B AR 2 [ A i
A TE BN R R rp e S BB AN
AR S, B R NIRRT A
IR A o AEREAGERH
HRD P FBEME BT o «<ghSt
=y ARSI GBS R
ML — R B S, LB RE IR TIRZ
B A A IR R SRR, s
BRI/ NERATE S, £ —HEANE
THiE, HEdEE A RRE— A6
e E. FOERRRFEDHMHE
FCAANE B R, A0 T W
R R P IE TR, AR L A SR
Yy R IR R L T B R R I A M
PEmy, PO T FFURE AR R R A
FTARBEZBRERN, UEEEN
Fomt Ak WAl AE R o

1. DL SR B U5 el A A A ey

H ARy 2] R, R s A
AT BB 3B (Gao, 2012 14-21),
REME MU SE & SR, T AR 20

NOVE IR A EE i HAR R IE RO R A
o

TR BeYEL
Y )
ERIEL > *iﬁiﬁ%ﬁﬂ’ﬂ
B
B E > HEHIERE
AT > HITIREISH
IME
Y= > XIFEENE
15
N2
1 «4tppss - B2y Ll QR B
A A B

i1
JESC: JRARIE SIS AL B

(RIS AT AT S - A
WA
A riot of deep purple and bright red,
What pity on the ruins they overspread!

i
The flowers glitter brightly in the air,
Around the wells and walls deserted here

and there.

CEEEMHDY 2 GEEY DEREE
AR A — B, R FRAR A ) [ LB e
LIGAL. FOMES AT, B
ARNEM, ERFEAWMGT , AR
ARG B T Y B AR RE B A B
17 HE, IR BRI AS B iy
MR IR, BTl e RIS AL AR
T “BORREIET 2, S A R
TE R EE R

WP R EBEZELOHNESE ‘I
LIELTL” | HURUR S0 2 R A
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g%, JEAELU A B S T AL R AR S8 4 1Y)
HA o ar @A IR IS 20
FERE MG, ot LR U5 Al 17 5
Iofg B H AR 5 4 S IR B H ) e 1) U5
BB H ARG, PRER TR R A
Bio HE%3C  “deep purple and bright
red” , BRORER T RSOy S AR RE Y
R NAKIERE, [FRE Bk
FEEs “a riot of | HEBLE “BLAEWTAK
IR EhRE R BT SE k. TEMAES
SeAHIEERS “The flowers glitter bright—
ly” By “BHE” , RFECRH T ERD
FEAH M, ANil Ry 1 ke 00 i e 2B 3
fit w22, BRI SIS AL IERR O 1) 6
HEMME, BRI T SE R, B
B P HOREm s 58, RO A= Bh e

PHFER>FEFHER; “in the air’
R4 S — FLAE B 9 7 S = JIE7E 25 O
H R

“BORT R CREEET GEBIEEHY
WG bam 7 rk REAR w ) o AR A T
AT, AR B ARE”
ML “BEHCR R mit R A
TEMEHER B “ruins they overspread” ,
FRFE R Bt EBR R 2R
B L “ruins” o TEAREECAIE HE
2R T T 7 5 I R A SR e i S
B “the wells and walls deserted here and
“wells and walls ~ T #fi %)
(Consonant rhyme)
T ICER (vowel rhyme) HAEMISEIE
WOEAR, A T ESC BORREET 1
P&, EHEECHEEAKR T T

%,

there”

« »
here and there

Translation # 3

2
JFSC: WRE DAL T,
N NBEREE
WFRE
The poet grieves when petals fall in shower.

By rainbow cloud he could dream of the flower.

%
When petals fall from flowers in a rain,

The flower gazer starts to dream in vain.

CIIMEALY 5 — A Y S At i
IR “EEET  EEREOAIN T,
R NP TEE RiE -,
18 P/ [ AR R A 1 T8 R AR R 11
Yise, WMiE B EE . R
IR A IR S ACAL AN b A5 R 15 )2k
2N, RIFERERNKEARBER A T
B M RERT B 2%, Hi
FEAR (). B R FU R 22, LR /4]
8L 5y R BB H O . 5 B I i
BB Tk A 48 AT R IR 2 T Ry B
T, R — I 2 S 110 i T e B 4 o

FTREE AL AT T B
e, HRE A GE 0 B B 5 5L EE AY B
U7, % F%"petals fall in shower” | [R]FRf 3
B ELRETHAE, "grieves” B BIFEE
P “PRAET 1B — R ZWUN R R
THREER, NGRS Mm% -
petals fall in shower"JEVEH T HE “4L
M7 ## " fall in shower” Y petals”, 18
FEiGEE "fall in shower" R TV& L EhRESE
T R — R A B A 7 A6 ] R BT R
MR Ao FR 2 RS Il T Yo A Frad il A 4%
PapA EE B M AL, "By rain-
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bow cloud he could dream of the flower”
H R IR SRR T
H, B RET GBS SR
LR, o R DLt S il L A
FEARIEESE 25

Ay i RoRSRERY “ALR
TEAR 55 c AR 38 45 110 [] B 2t 2 4 1)
. “petals fall from flowers in a rain”
1 MEARA Y AR R E RS AT R
1 petals fall from flowers”, & ey
R EA AR, BRETR B ETE 7
X R R BRI ] DLRR R AR ) Y
BEREZ%E ) "in a rain” AFETERIIE ¢
M7, MRS AR AL .
1M “dream in vain”FIJ3E I8 5 52 1) 4 W
JRSCH E AN, (HATRA T R S
SHEREEm RS, & A NBREREE
57 — V)W I RIS ik
W, SRR A s B G R
A B A

2. LAREHREH A R R ) HE ey

e H R s Ha R b M
I A G v R R A T
715 R 58 THE S 1 ALK 20 a0 20 SR e ke S
I PN PR

IR H 895l

S R4, H
=REH AV EE
EiiBL

2 ArhEs - B2 LR
TH 5 RS PR A A s B

N HFGRATIR LUt 2 A4 1 <A
> —BIR B, b W 5 5 B
LA R Tk ) B e

i1

IR EE, HERET;

&R B, AR 2

—— B B IS FOLRR

WA

At dawn on high

Rainbow clouds fly;

At dusk the green

Pavilion is seen.

In misty waves mingle the threads of
rain,

The wind swells sails of painted boats
in vain.

For those behind the screen

Make light of vernal scene.

TR

The clouds at dawn and rain at dusk,
The bowers in the evening rays,

The threads of shower in gales of
wind,

The painted boat in hazy sprays:

All are foreign to secluded maids.

B A «<ghrtsE . B2
AR PR B, iR T AR
DR 7 JERE 3 [ o e Bl R B A o~ 2 [
%, PR s, fEE A ¢
IS, EEART WA IR
) 8RBT R RIS A H
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7 sk, RIEE A RS e
Ko

HIMEET SIHES JRE
> e a) BRI SR,
RFEELBWEINN. ” REBEBRIERE
12 1 ] 75 ) BE A 2 SE, R SCAEEE—
W, e CEEARET ERNE
) “HE B AT, A8 AT e 4
AEE AR T TR MR S —
S TR IR A Ui [l 4% 1 A JRE |5 5[
HEDL RBE MRS, JHEEEI A,
Fir LR ME S T OCHERRIRFEZ B “HA
6T, EROCWR R R T A C Y
RIER, DIEFREWMACHER,
a7 T AL R AR Bk
DR IR 40 1Y) i A B BER

TEE—ZfREH, s E
7 A M EY AR T i
AT SR IRE [H], a3 i R 5
BT THIRESE ) "rainbow clouds ﬂy"ig
—"fly" S BhE 2 A, B ol R i ]
B A FFRE oA T R A
EBERS 25, “dawn"Fl"dusk”
HAHBIR ) i) U TR 1R
AR W EMT BT
Tl e 3 N WY T EIRE, "The
wind swells sails of painted boats in vain”
IR NAL, T T RS BN
WEE. fEEM WL B 2R
IRf, &R e A R ] T R i
5 HE B "vernal scene”, Bl “F”
RETH “HHF MkEmEE, &R
AR A RO SR
B e EHAREGEEE R T Y " vernal

scene”s

Translation

B =

TERR R e 28 3T 1 B i B R B
B TR L A E o T
TLEE ) SR P B R T S AR A L T s
ATENRREG, (EH A i BT R TR
AT o IBIFAFIRIER G oA
TR BRI ENRERIL I B, “The painted
boat in hazy sprays”1F /& I H AR
TR AT R EhRE . (HBT
7, TERSIR SRR T B A R
gemg, LU all"MHAGHE AU B SOy 5L,
133 E R IfE .

B, &8

WG ey 2 5 T AN A
MR, EPRR P> 1B %
RAG R ARy, AT A oK
WESFBEM B B o T AA SCH T2
B BEGR , D& AIEAR R REAS A
T, WIRGEHE Grbs - B2
PR S . 00 T W R Bam
PEATRET, B LA FREA TR R
ERNERERN, U3E BB,
WEAL L A WM 4 AE ORI o Lakof {70
Johnson Y52 1S B A v 1R SCERAE
SRR N TR R, B
A tH ML Ba ey, S RSB A i A 1
FEHEA TR IR

% g B B il BT 0 8RR R R AR
e i D1 I = B
HAZ, SHEH UL EZR IR
B TR, AR SCHR ] HLas I «
RS - B i =R R GE T
58, BERRREA R TS R g
P B C RO, LR
B [AIRZFRTANE TR 5
ree i — I AR [T Ak M B B i o g
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AYAGEN, ASSCAI A AE—LE AR, 45
AT, REWS i — 0% P
B2 R ER R T

>

¥ 4

&

o
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Translation #

Translation Strategies of Cultural Images
in Peony Pavilion from the Perspective
of Cognitive Metaphor

ZHANG Lisong ZOU Qiu
Wuxi Tathu Unwversity, Wuxi, 214000, China

[Abstract] Based on the theory of cognitive metaphor, this paper classifies and investigates the
cultural images in Kunqu Opera Peony Pavilion from the perspective of cognitive mechanism
of conceptual metaphor. It makes a comparative analysis of Xu Yuanchong's and Wang
Rongpei's versions and discusses the translation strategies of image metaphor, such as image
transplantation, transformation, omission and compensation.

[Keywords] Cognitive metaphor; Peony Pavilion; Image; Translation strategy
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B %Hﬂf,amwﬁmﬂa 35 o2 3K Av HE 56 K X ) B L G 1T . CBTTH XA 1A
TEASERE A, RAENEHAE., TN X, RFRIFOLE

EEE SHERERAEE, TR LENRR.
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N Ao LA RGEY A, KREFA.
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